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LEARNER ABSENTEEISM IN A RURAL, SMALL TOWN: A CASE STUDY OF
KOGMA GREAT KAl

Dennyford Mafa(University of Fort Harg

dennymafa@gmail.com

The aim of this study was to investigate the managemesdrokelr absenteeism in rural high
schools in the Kogma District of Education. A qualitative research approach through a case
study design was used and a sample of twelve participants was purposively drawn from the
rural high schools in the district. Semiructured indepth interviews (facto-face) and
documentary analysis were used to gather data from the target group. The results of the study
indicated that a problem of learner nattendance exists in these rural high schools. A number

of factors have ke identified as being the prime cause of absenteeism among these learners.
These factors include their social and economic setup, geographical location and distance to
school, and the unavailability of parental guidance and support. It was noted thaelear
would sneak out of school without being noticed. This has been attributed to a failure of the
school management system and school management &zrmel management team members

did not seem to be proactive in dealing with issues of learner attem@antcprincipals were
regarded as the only persons who should deal with learners who transgressed national learner
attendance policy.choolManagementeans (SMTs)seemed to also be relying on the School
Nutrition Programme (SNP) as a way of combatingeaibseism in schools. The issue of
dealing with problems related to the causes of learner absenteeism was regarded as the
responsibility ofife orientation teachers. The data also revealed that Sidd@gsed on control

rather than on devising strategies ¢combat learner attendance. This was made manifest in
the regular marking of class registers. There were no indications that the information obtained

from class registers helped the SMTs to effectively manage learner attendance.

Keywords: learner attendace,learner, management, School Management Tel@aadership,

absenteeism
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1. Background to theStudy

Learner achievement is affected in aatege way by absenteeism. Truarfogm elementary
and high school results in learners not suceegeth their acdemic work. Bor attendance is
determined to be one of the factors leading to low student test scores (DeKalb HES98).

learners attend school regularly must be a priority for all schools in the country.

In a general sensattendance means to gaguarly to or being present at school (South

African Schools Act 84, 1996)it is implicit in theSouth African School#ct (SASA) that

Gttendancg means participating in the full, applicabland compulsory educational
programme of the school, unlestid@re areother ground whichjustfy a | ear Aer 6 s
attendancesuch as illness dawful suspension @ithAfrican SchoolsAct, 1996). Failure to

attend school haserious negative consequenceslearners and the society they live in

(Musser, 2011). Thenanagement of learner attendance is an administrative phenomenon
which schools ought to take cogamce ofA s c ho ol has a duty to pr
fundamental right to education and a learner is obliged to attend school punctually and

regularly utess there is a valid reason for his/her absence.

The Policy on Learner Attendance, effective from 1 January 2011, is compulsory for
implementation by all Public Schools (Department of Basic Education, 2010). This policy
seeks to promote punctual anduleg attendance at public schools and sets out procedures for
managing and monitoring learner attendance, including over the examination periods. The
South African Schools Act (Section 3) provides for action to be taken by the Head of
Department if a leaer of does not attend school without a valid explanatiepétiment of

Basic Education 2014).The national policy on learner attendance states that class registers
must be used as official records of learner attendance and absence. Registers mugbbe used
monitor the attendance of learners at sché&partment oBasicEducation 2010) Schools

must promote punctual and regular school attendance and provide standardised procedures for
recording and monitoring learner attendanceg&tmentof Education, 2007). Learners
however,seem to absent themselves from schools despite the fact the policy requires that the

principal manages their attendance (South African Schools Act, 1996). The policy states that

ISSN:2663-2349 Page B



Educor Multidisciplinary Journal Vol. 2 No.1 Decembef018

the principal can delegate the managemengarner attendance to his/her deputiestaead
of DepartmentgHODS).

The hoolManagementeam (SMT)is assumed to perform aif the management tasks of

the schoglincluding monitoring learner attendance ampmoting a culture of teaching and
learnng (Naidoo, 1999). Though the national policy states that the principal can delegate the
task of managing | earner attendance, it doe
attendance other thdny controlling clasesand completing the period registeFurthermore,

there seems to be no provincial policy on hbeschoolsthemselveshould manage learner
attendance. Based on national learner attendance jstogols are expected to develop their
policies on learner attendanceefartmentof Educatian, 2010). iSMTs should share the

overall responsibility for monitoring teaching and learning with the Principals and where they
operate successfully, they have great potential to improve classroom practice through HODs
sharing their ideas, developing sch@ode policies and enacting consistent practice
throughoutthedtool 06 ( Bus h, J o abRooyéen, 2000pAthaugh8MiTsarea nd v
tasked to manage schools, it seems as though there is a problem with their management of
learner attendance as theseaiserious problem of learner absenteeism South African (Bush et

al., 2009).Given that each school has to develop itsxgwlicy on learner attendancéjs

study sought to investigate how SMTas school managersmanage learner attendance in
schools

Absenteeism is the failure by a student to regularly attend school during agreed times or
participate in a meaningful manner in his or her planned education programme (Sheldon, 2007).
Chronic nonatterdance describessituation where a student is abgentlO days or more per

term (Epstein & Sheldon, 2002). Chronic absenteeism means missing 10 percent of a school
year for any reasoffruancy is also regarded as absenteeidms describea situation where
learners deliberately arrive late school, buk classesor leave the school premises during
school hours without permission (Wittenberg, 2005phsénteeism is generad with
researchers categdng absenteeism as either school +attendance, disaffection, school
refusal, or school phobia (Whitpel998). These are the consequencedanfk of management

of learner attendance. This study therefore sought to investigate how SMTs manage learner

attendance.
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Although many writers have researchéshrner absenteeism (Sheldon, 2007; Nauer, White, &
Yerneni, 2008 & Gottfried, 2010}here is a dearth in the literature on how SMTs manage
learner attendance in schools. Gottfri@d10) researched the consequencea laick of
management of learner attendandeernerged that in highncome countrieswvith good
administrative systems, the extent of learner absenteeism can be easily calculated. The learner
absence rates were estimated at betvdeam 6 percentin highrincome countries (Sheldon,

2007). Gottfried (2010) further indicated that in the USAdhsence rate was around 5%; in
Canada 6%; in Israel 5.8%; in Ireland around 5.8f@ in England, 2.6%.

Low-income countries have high abssgitsm rates as compared to highome countries
(Nauer, WhiteandYerneni, 2008). Absentee rates in a numbeooitries averaged 19% with

a range from 11% to 28% (Gottfried, 201Peru had an 11% absentee rate, Ecuador 14%,
Zambia 17%, India 25%/Jganda 27%and Kenya 28% (Nauer, White ae@rneni, 2008).
While the national rates were highis varieddependingpnthe geographic location asdcio

economic conditions of schools (DoE, 2010).

Despite the extensive literature which hasesgad around issues of learner absenteeism
(Hallam andRoaf 1995; Thambirajah, Grandison dbd Hayes, 2008), at the currentament

in South Africa, literature on the management of learner attendance in schools is limited. Hence
this study focuses on the practices of SMTs in managing learner attendance. A study by the
Community Agency for Social Enquiry and Joint Education T(@607) highlighted that

South Africa has not undertaken dedicated studies to measure the extent of learner absenteeism,
and that the administrative data from South African schools was incomplete. A study into
learner absenteeism, commissioned by the eyt of Education, found that the prevalence

of learner absenteeism in Sbuffrican schools was between 5 and 15 per@en2007
(Weidaman, Goga, Lopez, Mayet, Macun aBdrry, 2007). Thissuggestghat there is a
problemwith how learner attendance issmagedhat needs to be systematically investigated.

According to theSouth African Schools Actl@96) parents and guardians are compelled to
ensure thathelearners for whom thegreresponsible must attend school from the first school
day of the yeain which such a learner reaches the age of seven years until the last school day
of the year in which such a learner reaches the age of fifteen(gedns ninth grade,

ISSN:2663-2349 Page [LO



Educor Multidisciplinary Journal Vol. 2 No.1 Decembef018

whichever comes first The Act further compels heads of schools to employ akrerasures

if learners fail to attend school. Such measures include an investigation into the circumstances

of the | earnero6s absence from school , the a
situation and the issuing of written notices to the p#ief the learnewhere necessary
(SASA,1996).

Regular attendances at school where learners interact with peers and teachers is an important
determinant of learner achievement. Being absent from school has negative consequences for
the learners involvednd the people around them. Learners who are frequently absent are at
risk of not achieving their educational, social or psychological potential and their future career
prospects are limited (Musser, 2011). Most of them end up breaking the law and ignating

jail. Only when learners are ill or after extraordinary evéstgh as the death of parents or

close family membejsare learners permitted to absent themselves at schools. Learners are
supposed to be in clevery schooling day.hls, however,has not been the case among

learners in South Africa.

The scale of school nesttendance in South Africa is serious and certainly requires urgent
attention. President Zumabds State of the Nat
Southern Africa Edwation Road Map (2007) highlighted concerns relating to learners being in
school and in class. In developed countries, absenteeism rates usually range between 6 and 8
percent. However, absenteeism rates in African countries have been found to be much higher

than other cootries, sometimes as high as 50&eidemaret al, 2007).

2. Problem Statement

Learner absenteeism affects not only the learner but the pass rate of the district, paadince

the natioras a wholelt is the duty of parents and guardiaas well as the principles or school
officials to ensure that learners attend school. According to SASA (19869nts and
guardians are compelled to ensure that learners for whom they are responsible attend school
from the first school day of the ye&urthermore, SM, such as school principals are expected

to, among other things, manage learner attendance. The Southern African Development

Community (SADC) region has a high rate of radtendance of learners within schools
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(Weidermanet al, 2007). Furthermore, the report by tHéommunity Agency for Social
Enquiry and the Joint Education Trust (2007) highlightedghah a high rate of learner non
attendance compromised the results and quality of education in South Africa. While learners
are suppasd to be learning they are loitering and being involved in other criminal activities

amongst other abuses like alcohol and substance abuse.

3. Aim of the Study

The aim of the study is to explore learner absenteeism in a rural, small town: A case study

Kogma Great Kai.

4. ResearchQuestions

What role do SMTs play in assisting teachers to manage learner attendance?
What are the practices of SMTs in implementing learner attendance policies?

How doschoollearner attendance policies enable SMTs amage learner attendance?

5. Literature Review

This section reviews the literature on some related studies that have been conducted. These
studies include learner absenteeism and its causes. It was also necessary to review literature on
leadership and emagement as this study was about SMTs who are in leadership positions of

schools.

5.1 Learner Absenteeism

Hallam and Roaf (1995)and Thambirajatand De Hayes(2008) noted that school non
attendance carries the same meaning as school absenteeisatteNdance in South African
schools is a serious concern for the Ministry of Education and is one of the challenges that most
schools face. Students who are frequently absent are at risk of not achieving their educational,
social and psychological potentialcatheir future seems to be dim because they may place

themselves at risk of harm during periods of absence, and they are more likely to be involved
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in socially unacceptable activities or behaviours (Rhotlesmas, Lemieux, Cain ar@uin,

2010). The Soth African Department of Education (20@D) indicates that a learner is
considered absent when "he or she is not at school the entire day". A learner is deemed to be
absent when such a learner is not in class or is not there when a class or p&iediseg
marked (Nauer, White anderneni, 2008). The terrabsenteeisiis substantial and varied.

The concepiof learner norattendance is often used as a collective concept that includes
various types of absenteeism. Full absenteeism refers to absencdaserfo the entire day
(Moseki, 2004) When a learner absents himself or herself from soffolby 6it means he or

she wonot attend or come to school at al |

Based on the literature reviewed and the definitions employed in other studies, the present
study adopts the simple d@tion of learner absenteeism, wheréearner is absent when the
learner is not at school for an entire day. This is also the definition currently employed by the
South African Department of Education (2007) and the schoolsyea for this study when
recording attendance. A distinctiocan be made between authorised and unauthorised
absenteeism and between partial and full absenteeism.

5.2 Partial Absenteeism

Partial absenteeism refers to absence for a part of théhdaig, attenthg half of the subjects
(Lyon andCotler, 2007). Partial absenteeism is when a learner is absent from school for some
part of the day. This refers to when a learner either comes to school in the afternoon and avoids

morning classes or comesdohool for morning classes and fails to attend afternoon classes.

6. Learner Non-attendance in South Africa

Poor learner performance in the South African education syserticularly in Grade 12
examinationsrepresert a challenge (Legotlo, Maaga adebego, 2002). Therefore, the need
to gain a better picture of the causes and solutions to the problem barmagremphasised.
Research wasonsequentlyconducted to collect qualitative data to determine how SMTs
mange learner attendance in schodlse South African education systeprescribesthat

barring illness or an extraordinary event such as the death of parents or close family members,
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learners are supposed to be in class every schooling day (Wittenberg, 2005). However, this has
not been thease among learners in South Africa. The scale of learneatt@mdance in South

Africa is serious and certainly requires attention.

Most of the research in South Africa indicates that learners arrive late for ,seheoé about

20% of the learners armot at school by 8h30 (Moseki, 2004). The majority of absences in
South Africa are authorised absences though partial absences occur. It was reported in one
study that partial absenteeism occurs mostly in science subjects. Students absent themselves
from dfficult subjects such as mathematics and biology and this contributes to partial

absenteeism.

6.1 Reasons folNon-attendance

Various factors contribute to learners not attending school. Personal.esociomic and
school factors have been regardedhesmajor factors causing nattendance fdearners in
schools (van Wyk andemmer, 2009). These factors are discussed below.

6.1.1. PersonaFactors

One important individual factor that leads to learnesattending school is learner illness
(Bezuicenhout andJoubert, 2008). When learners are ill this warrants a valid reason for

aut horised absenteeism (Reid, 2007). Learner
are sick to the ext enNonatdndancele todnessisthenefote at t e
authorised absenteeisidallam and Roaf (1995) notkat illness is an acceptable reason for

not attending school. Certain diseases that can be spread to other learners such as chicken pox
are valid diseases that warrant students not tocateimool. Such diseases require permission

from the educators for learners not to attend school.

Age is another demographic factor that results in learners not attending school. Various studies
have shown that ot learners do not attend schaal reqguldy asyoungerlearners (Malcolm,
Wilson, Davidson ani&irk, 2003).Learners also often lack seldbnfidence and amdependent

on their parentgesulting ina decreaseselfesteem (LyorandCotler, 2007).
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Usually learners who fear failure and haverhé@ag problems are more likely not to attend
school than learners who perform wellh@mbirajahet al, 2008. It is also believed that
learners who find it difficult to interact with fellow learners because of developmental problems
miss schoomore ofterthan learners who hawehigh selfesteem.

6.1.2 SocieeconomicFactors

Poverty is a additionalfactor that inhibits learners from attending school in South Africa. A
study conducted in the Eastern Cape found that poverty is one thing that stops leame
attending school. Most learnensrural schools are from poor backgrounds wiileedr parents
cannot afford to gy school fees. School fees, #esociated costs of school materiatsdthe
uniforms that learners asxpected to havare among th barriers discouraging learners from
attending school. Access to sch@tompromised by costs of school fees, uniforms, transport
and costs of clinic visits (Nelsddandela Foundation, 2005%tudents in rural schools who

fail to pay their school feesasent awayRailsback, 2007).

The HIV and AIDS pandemic facing the countrpite of thesocial factors that contributes to
the increased number lgfarners not attending schaonlSouthern Africa (UNAIDS, 2006). In
South Africa HIV/AIDS is prevalentamongsts.6% of children agetetween 2 to18 years
according to the Human Sciences Research Council (DoE, 2007). Thespoevisl higher in
the 0-9 yearsage groudNelson Mandela Foundation, 2005). A report by UNAIDS (2006) on
children aged between 18@ 18 in Uganda found that these children have a pardmbth
parents living with HIVAIDs. The increased HIV epidemic results in declined school

attendance as children have to cater for their sick parents.

A lack of transport among most rural learn@isoaffects their attendane@ schoal Transport

as a factor may lead to learners arriving late for school or not arriving at all for the day. This
results in partial absenteeismmany cases as childrenay miss some classes because they
could not beat school ortime. Most learners in rural schools have to travel long distances to
school thus presenting a major challenge to them to attend school daily. The Nelson Mandela
Foundation(2005)researchikened thewalk to schooto a dridgedbetween homand formal

education Often thisdridgedis athreateningone, especially fogirls who are vulnerable to
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threats. Thee unsafe conditioressociated with long walks to school affect learner atteredanc
at school. Vdlking long distances under rainy catrmhs, among othes, is one obstacle that

affects learner attendance at schools.

Food security is asther factor contributing to learner nattendance in schools. Due to
increased poverty rates in South Africa, in rural areas most learners are fagoei techool
havingbarelyhad a cup of tea, if attying at all to eat (Wittenberg, 2005). Some learners attend
school after only having porridge at homieoor nutritionresults in learners being unhealthy
at schooland showingsigns of starvation, skidiseases and othéealthrelated conditions
(Nelson Mandela Foundation, 2005). The issue of children goisghool hungry is widely
spread in South Africa, and UNESQQ@009) reports that school feedirgchemes increase
learne participation particulary in areas wherpoverty levels are high. It was evidenced that
in rural schools where learners are provided with integrated nutrition progrartimes
attendance is bettexs compared to rural schoolshere learners are not given integrated

nutrition progammes.

Teenage pregnancy is a further factor contributing to learneattendanced-aving a child at

a yourg age places a young woman at an immediate andtémmgdisadvantageA study in

Brazil indicated that early pregnancy was the primary reasgrotorg womeneaving school
(Kearney, 2008). Most of the young females who have unwanted pregnancies are forced not to
attend school due to pregnaneyated sicknesses. They also have to sis®ol to cater for

their newborn babiesthus affecting theiprogress in school. Most learsewho become
mothers might leave school permanently; others nestyrn to school and find it hard to
progress.

A further factor that is important to this study that affects learner attendance is the life of
learnersn urban and rural area¥he Nelson Mandela Foundatimr§2005) study reported that
nonattendance is higher in rural areéhan inurban areag South Africa Similarly, Zafar,

Kgobe, Napo and Parker (2006) state theBouth Africa, children who live in rak areas are
reportedly much less likely to attend school than children living in urban 3teagtendance

of learners improves as one moves from commercial farming areas to homelands and from

homelands to urban informal areas. Children located in $&homner deep rural areas are
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more inwlved in economic domestic werklated activities than those in commercial areas
(Nelson Mandela Foundation, 2005). Such learners are exposed to poor road and transport
networksor have towalk long distances techoo| which definitely affects their attendance

rate at schools (UNESCO, 2009).

Child labour is a further factor that can lead to learnerattendance (Teasi, 2004). With

the increased poverty in rural areas some learners are forced to find tengmopéoymento

help to feed their families rather than attending scHdslially, older learners areonfronted

with this problem ashey are forced to look after the younger ones, especially in homes were
parents might have died frokll\V/AIDS and the aler children have no option other than to
find employment to feed the family. It is reported that among the most common reasons for
children not attending school in South Africa, especially in rural areas, is that their families
need them to work (HRSQQ05). Povertystricken learners are more likely to indulge in child

labour as theyeedto find ways to support themselves.

6.1.3 SchooFactors

Increased violence, bullyingnd sexual abuse in South African schools might be a factor
leading to learnenon-attendance (DoE, 2007iolence and bullying in schools result in a
loss of interest in school, increasing absentegemmd eventually dropping out of school
altogether (Buchel, 2006Qftenlearners who are sexually abused, bulle@dvho are victins

of violence lose interest in school fear attendng school, resulting in their decreased

attendance at school.

Where £male learners are subjected to sexual advances by male tahchemntributego

their decreased attendance at schadtcording to the South African Human Rights
Commission (2006), female learners are subject to sexual harassment by male teachers as they
are coerced to engage in sexual activities for money or food. Such behaviours by teachers
contribute to the decreased attendasfdemale leamers in schools as they fdaing sexually

abused by their teachers.

ISSN:2663-2349 Page [L7



Educor Multidisciplinary Journal Vol. 2 No.1 Decembef018

In South Africabul | yi ng i s predominant in urban area
strong (Nelson Mandela Foundation, 2005). Discrimination is dominawich schooldo the

extentthat learners who feel that they are being excluded find no reason to attend school daily,
thus contributing to the neattendance of such learnev&anylearners from rural schools miss

school because they felaging laughedat by other learners because of theditions at their

homes. Povertgtricken learners are subject to such kind of abuse and this contributes to their

decreased attendance at school.

The punishment that children eee for latecoming is another factdhat contributeso the
nonattendance of learners in schools. Suamighment results ithe full absenteeism of
learners as they fear that if they arrive late for classsghil be punished. &h learners
resort to not attending school at all. Kearrf2008) confirms that highly punitive measures
contribute to learner abseeism, indicatinghat inconsistency and minimal consequences for
nonattendancecan lead tolearners not attending school. Thecessive use of corporal
punishment can lead to czistent teacher violence and this could also influence learner non
attendance. In schoolshere corporbpunishment is still practicedyuilty learners are more
likely not to attend school as they fear to be punished (Mpo2@&#). Learners who fear being
punished either for lateoming or for other negativieehaviourare more likely not to attend

school as they fear the punishment they will receive for such kind of behaviour.

The relationship that exists between a learner and an educatooatsbutes significantly to
learner norattendance. When a positjyeealthy relationship exists betweetearner and an
educator, théearner will atteéd school more oftenf & negative, unhealthy relationship exists
between a learner and an educabawyever, lhe learner is more likely to s school more
often. Negative relationships between learners and eduasosedlyresult in educators making
derogatory remarks that demotivate learners to attend school (Kearney, IBO0G&. way,
negative attitudes disgyed by educators towards learners drive certain learners out of school.
Insults and humiliating remarks by educators lead to schoehtiendance (Moseki, 2004).

The relationshiptha x i st s bet we e (s)aad the school malsogontribptato e n t
nontattendance. In situations where there is poor communication between parents and the

schoo] there is no capperationand this contributes significantly to learner raitendance. If
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learners see that their parents are not concernedthboaictivities at schookre not involved

and do not engage ibuilding relationships witthe educator, such learners may stay away
from school knowing that their parents wono
2005). Parental imdvement therefarcontributes significantly to learnattendance.

6.1.4 FamilyFactors

A weak parenchild rdationship has been noted as ctniting to learner nomttendance
(Chisholm, 2004)A weak parent hi | d r el ati onship contribute
decreased involvement in a |l earnerds educat:i
grandmothers, there is a weak relationship that exists between the two and this might add
significantly to learner neattendance in schools. Usually peopleo are not concerned with

school or who never succeeded in schoollese likelyto get involved in education to the

extent that such learners might tend not to attend school (Togo, 2009). UNESCO (2009)
reported that where parechild relationships arstrongly established, and where parents have

a greater interest in their children's education, children are more likely to attend school
(Chisholm, 2004).

Learners whose paren&busealcohol and drug exhibit high absenteeism ratd2arental
alcohol anddrug abuse and domestic violence are grouped under potential family factors that
influencealearners' participation in education. It is believed that drug users and alcoholics are
abusive to such an extent that they abuse their children hence resufidegeased attendance.

The children of alcoholic and dredependent parents may also not attend school because their
parentanay spend albf their money on drugs or alcohol, leavitigir children without food

and money fofees and uniforms (Williams, 2Q).

South Afica is characterised by singbarent households. It is reported thedrners who
emerge from singkparenthouseholds are more likely to report higher levels of absenteeism
than learners from households headed by two paf€otm, 2009) Learners who come from
povertystricken and singleparenthomes where the singlparent suffersirom HIV are
particularly vulnerable taonatterdance in schools as thesatnersre ofterforced to assume

the role of the head of the househ@UNAIDS, 2006)
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6.1.5 Environmental Factors

Environmental factors contribute significantly to learner -atitendance in rural schools.
Extreme weather conditions that are hazardous to learners can result inleaatdendance.
Floods, heavy thunderstormsdasnow for instancegan result in some learners not attending
school (Hogan, 2008). Students witave to walk longlistancego schoolwill not attend if
they see thatdavy rains are about to posgme might be late for school resagiin partial
absateeism. Very cold weather can resultrimal learners not attending school as they are

generdly from poor families whickt a n 6 t to auy ferseystto weat school.

7. Methodology

This study constitutedf a qualitativeassessment déarner absnteeism in the rural town of
Kogma Great Kai in thd&astern Caperpvince of South AfricaA qualitative approach
involvesthe collection of data in an interpretjveturalistic setting in an effort toterpret and
make sensef phenomena in terms ofé¢hmeaning people bring to them (Denzin ahniticoln,
2000). The target population was the entire aggregation of learners who attended school in the
area. The researcher used convenience samplitigh is a method of drawing representative
data by selectm people because of their ease of availability or ehssccess (Burns and
Grove, 1997236). Four official SMT member&rincipal, deputy principal, head of department
and one educator) were interviewed. These officiatre selected because they areoties
who deal with school anagement. Data were colied bytape recording the information
from the interviewers. The research took note of both verbal anderbal communication
with regards tdearner absenteeism tine small, ruratown. The intervew guide served as the

primary instrument in data collection.
8. Discussion ofthe Findings
This section discussdse findings of the study under the following headings: perceived

problems and causes of learner fadtendancethe effects of school paties on learner

attendancgand the practice of managing learner attendance in schools.
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8.1 PerceivedProblems andCauses ol earner Non-attendance

The data revealed that learneonattendance was a major problem as the majorithef
participants inttated that learners do not attend school reguld@ijferent participants

highlighteddifferent problems regarding learner attendance.

The failure of the learners to attend classes while on the school premises was highlighted by
some of the participastas a problem that must be managed. This was an indication that learner
attendance was not pregly managed by the SMTsh& lack of parental involvement in learner
education waslsoviewed as a problem by the SMThe participants mentioned that pagent

were not responding to calls to come to school to account for the failure of their children to
attend school. This means that SMTs were unable to work with parents when parents were
called to account. There were few, if any sessions that were held bgtareats and SMTs to
devise strategies of dealing with learner fadtendanceThis suggestghat when i cameto

issues of managing learner attendance, processesatéoiowed in accordance with systems
theory.

Systems theory requires that alipets of the organisation are taken into consideraton.
school is a systemsonsisting oflearners, teachers, pareng)d school governing bodies
(SGB9. This system is also influenced by t@mmunity at large and soeezonomic factors.
Any person workig in line with systemshieory shouldake into consideration alispects

pertaining to the school.

According to Fayol,asanagdrmeedsibsable o formulae ptatse or vy
organi® resourcesand deal with peoplén this study, lhere vas no evidence that SMTs were

dealing with people in managing learner attendance. Instead, in some cases, the task of
managng learner attendance was assigtedhe principal who used his/her discretian

phoning the parents to come to school to accbumtr t hei r ¢ pforingddanceAs6 s abs
one of the most important factors in enhancing learner outcomes, managing school attendance
requires the collaboration of all of stakeholders. In other wardsder for SMTs to effectively

manage learnett@ndance, they should work in collaboration with other relevant stakeholders.
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The school environment as a system shows how SMT and other stakeholders could work

collaboratively in achieving learner attendance.

The SMTs have witnessed th@averty/humer, alcohol/drug abuselack of commitment by
learnerspoorteacher attitudg teenage pregnancijdéaziness, peer pressure, household work
obligations alack of paental involvement, sickness, a fedmpunishment, ad abuse (sexual

and bullying)aresome of the problems in their schools but there were no efforts in place to
deal with these problems. They also agreed that the long disterstéearners had to travel to
getto school was a problemesuting in some learners being marked absent @asdbister was
supposed to be marked at 08:00 in the morning. The regular marking of regditated that
SMTs were mainly concerned with control rather th@aming strategies tdealing with the

problem of learner absenteeism.

Poverty was again viezd as a serious factor attributing to learner-attendancewith the

SMTs mentioning thatelarners stay with their graparents who depend solelgn pension
grants for a living. Chilehouseholds weralsohighlighted ty the SMTsstating that some of

the learners do not have paremis.the heads of families, these students perfooosehold
chores before attending school. ThEsn line with what was raised by the Nelson Mandela
Foundation (2005)In addition, ®me of the participants concurred thatess to school was
compromised by the cost of school fees, uniforms, transport and clinic visits. They further
mentioned that bad roads and damdg@thes wergroblemsespedlly in the winter season.

Cold winter weather,wind, bad rains and thunderstts cause learner neaitendance to
increase. Itbecame apparent, therefore, that poor learner attendance was not just a school
matter, but also a societal matter, makingrucial for SMTs to work with communitie®

improve learner attendance in theesédd schools.

The lack of parental involvement was also rated highly by the participants indicating that many

of the learners were staying with graparents. According UNESCO (2009), in the rural areas

where learners live with their grandmothers, thveas a weak relationship that exists between

the two and this might s i-atendahde inaschool. When anp a c t
strong relationship exists between the parents and children, and where parents have a greater
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interest in their childe 6 s educati on, children were more
2004). It was also noted that grand parents cannot walk the long distance to attend school
activities. The participants from the schools strongly agreed that long distances, bad roads and
bad conditions of bridges were contributing to learneraitendance. This was confirmation

of what Hogan (2008) indicated as one of the reasons for learneattemdlance at school.

Floods, heavy thunderstorms and snow can result in some learneremditgtschool (Hogan,

2008).

The fact that it most participants indicated that learners who do have adequate school books
and uniforms was a cause of learner hattendance might be an indication that SMTs did not

have a strategy to manage learner-at®@ndance in the selected schools.

Although the data revealed that drug and substance abuse were causes of learner non
attendance, there was no indication of how SMTs deal with this problem and this was worsened

by the fact that parents were not takingt prauschool governance.

8.2 Effects ofSchool Policies onL earner Attendance

The SMT strongly agreed that there was a learner attendance policy in the rural schools under
investigation and they indicated that it was the general national policy forledr@edance.

They confirmed that the policy promotes punctual and regattendance at school and
providesschools with standard procedures for recording, managimd) monitoring learner
attendance. However, most of the participants agreed that theynbadeveloped their own
learner attendance policy that would tgfiecificallyto their own problems or challeng&nly

the national policy was used. According to the responses of the participdpta,pdan, not a

policy, was developed by the SMTs.

Some of the participants were not even aware that they were expected to develop their own
policy and review it annually. They accepted that the learners were still arriving late and
roaming around the streets even thoughtgonalpolicy was impémente at their schools.

It is the responsibility of the SMTs to develop an attendance policy and a plan that talks
specifically to the challenges of their parteuschools. The view of Morris and Rut (2004) is
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that if such a policy was created in the scravad communicated to the educators and psrent

learner attendance was likely to increase.

The participants also confirm that the lack of parental involvement was still a problem in their
school. When parents were asked to come and account for thetawrance of their child,

they failed to comply because of the long distance to school. The fact that parents were not
turning up when they were called to account
that they did not regard any procedure thias not the product of their engagement. It means

that the policy and the plan have not addressed the problem of the long distances to these rural
schools. According to the responses from the participants, it was clear that there were gaps in
the existingnational policy to cover the challenges of the rural schools under investigation in
this study.

8.3 ThePractice of ManagingL earner Attendance inSchools

It emerged that SMTs did not have good practices that sought to combat learner non
attendanceThis was confirmed by the fact that there were many problems associated with
learner norattendance. fie majority of the participantioweverwere of the view that SMTs
assisted in managing learner attendatespite there beingo formal procedure deloped at

school level that was followed to manage learner attendance. The introduction of the learner
attendance register was mentioned by the participants as one of the best practices implemented
by the SMTs. The majority dhe participants confirmed #t SMTshave acknowledged that

there & learner notrattendance problem in their schools @matthey have developed a plan to
reduce learner neattendance. However, there was no indication of parental involvement in

the plan.

SMTs noted that parents menot attending school meetings during the week days and this
resulted in the schools changing meeting days to Supafégsschurch. This practice was noted
as best as it improvetthe attendance of parents. However, there was no indication of how
parentanfluenced learner attendanicethese meetings. It could thereforeassumed thahe

SMTssimply presented their planto the parents without considerithgir inputs. There was
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also no indication that teachers were involved in the planning ofteatggy bythe SMTs to

manage learner attendance.

This practice of SMTs not involving teachers and parents in managing learner attesdance
not i n | i n eheowiot ddmirfisaayiom.l Fay&(1937) places emphasis on the
administrative function ahanagemeni here was no evidence of coordination of programmes

that were aimed at managing learner attendance in the selected schools.

The fact thatheSMTs did not have a clear strategy that sought to includéthk stakeholders

in the managemeiaif learner attendance was an indication that they were not running schools
in line with systems theory. Systems theory puts forth the premise that organisations, like living
organisms, were made up of numerous component subsystems that must work tagether i
harmony for thdarger system to succeed (Kast ddsenzweig, 1972). According to this
theory, the SMT members should not try to work alone in addressing learneatteomlance

but must involve other members of the school in order to produce initigtiaesan help the

whole system (the school) achieve its goals. Kast & Rosenzweig (1972) indicate that systems
theory also enables us to understand the component and dynamics of client systems, the school
community in this case, in order to interpret pesh$ and develop a balanced intervention
strategy.

It was reported that the SMT members did communicate the policies and the plan to all relevant
stakeholders that they think can assist in the management of learretteratance. However,

the invohement of these stakeholders in the policy development stage was not highlighted in

the findings.

9. Conclusion

From the findings of this stugyt can be concluded that there is a probtEntearner non
attendance in the rural schools in the Kogma etitucaistrict. This was made evident by the
responses of the participants which highlighted that learners are sometimes fully absent from
school, and that others, despite being on school premises, do not attend Theessesearcher

also came to concludinat the practices implemented by schools to manage learner non
attendance have been ineffective as learnerati@mdances still a problem at schools.
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Although various practices have been implementiay have noyielded satisfactory results

in helping to significantlyreduce learner neattendance. The researcher can also conclude that
the SMTs in question relied too heavily on thational learner attendance poliayithout
devising strategies to manage learner attendance that gwategartcular contet.

10. Recommendations

The following recommendations are suggested:

1 Rather than relying solely on national policlyis recomnended that clear SMT policies
for managiry learner norattendancebe developed and communicated to sthool
stakeholdersThe policy should clearly specify the roles of each stakeholder in mgnagin
learner norattendance at school

1 In ensuring policy implementatipthe Department of Education should develop a manual
for the SMTswith regards tdhe implementationf learner attendance policies so that the
line of operation of the SMTs is clear.

1 A lack of parental involvement has been dotesone of the auses of learner nen
attendance. SMTs should theref@d r i ve t o hol d meet ianegs
askel to attendso that they can see how schoglis beneficial to their children.

1 Due tothediversity in geographical locatispsocietal norms, valugand cuture, there is
a need foa policy whichseeks 0 addr ess t he prspebificeeas 1 n

1 There is a need f@rescribe formal procedures which states process and procedures to
befollowed if there is learner neattendance. This includes calling of parents or guardians.

1 Coordination through the team secretariat shouldcbkstral to the planning and
implementation of policies and programs for managing leaner attendance.

1 Learnernonattendance is a community challengdl stakeholders shoulthereforebe
involved in finding solutioato mitigate the problem.

1 To address the lack cbmmunication of policies and plamgito all relevant stakeholders,
annual meetings are needed to clearly outline the policies and plannmmggoams to
addess learner neattendance. These meetirg®uld also table cHahges, report on how

problemshavebeen dealt withand the possible way forward.
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1 Continuos moderation and asssment should be also emphasisezhsure that there are
steps and measuresich are taken to mitigaggroblers.

1 Schools should ensurthat there are websites and newslet to keep stakeholders
informed ofthe school calendar. Accountability and transparency of the schamgses
and system should be upthe

1 To address theatk of government policies which addréiss challenges of rural schools,
the district and prwgincial offices of the department of edion should be involved and
informed ofthe unique problemimcedby rural schools.

1 With regards to theack of resourceand infrastructure developmetitere is a need for the
government to ensure thatthe leasbe needs are met and that th
is stable and conducivwe learning This also includeroads, bridgesandeffective mode
of transportation.

1 Bullying and violence withirschools should be reported and dealt with accolyitg
ensue thatother learners are not affected. épport system shoulasobe put in place to

addresshesocietal and social problems which resulthia nonattendance dearners.

The following recommendations are suggested for further research

1 This stug focusedexclusively on secondary schoothgrefore it is recommended that
future studies focus on primary schools.
It is recommended that a comparatstudy ofrural and urban schools be conducted.
It is also recommended that future research focusethemole of parents on learner

attendance.
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THE LAW AS A TOOL TO GUARANTEE THE INCLUSIVE EDUCATION OF THE
NIGERIAN CHIL D
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Educating a child with special needs or disability in Nigeria continues to raise concerns of a
lack of quality. While education is @rided for in the 1999 Constitution of Nigeria, it is seen

as more of an obligation than a right by the majority of Nigerians. From the Nigerian child
with a hearing impairment to the one with vision or mobility challenges, the question of their
rights ineducation remain violated and neglected. The absence of equal treatment affects the

dignity of the Nigerian child.

It is on the above premise that the authors adopt a multidisciplinary approach to analysing the
education of children with special needsNigeria. The study draws from international and
national legal frameworks and argues that more needs to be done to ensure quality in
education. In addition, the study advances the legal basis for holding governments accountable
for failing to meet its olations in the education of the Nigerian child. The paper is structured

in different sections which deal with the legal framework, conceptual clarifications, and the
advancement of the basis for demanding equal and quality education for the Nigerian child

Finally, the paper makes some conclusions and recommendations.

Keywords:education,child, disability, courts, constitution,inclusive
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1. Introduction

The importance of education and its roke the development of any nation cannot be
overemphasised.o paraphraséhe words oMandela education is a tool through which the
child of a peasant farmer can become a teacher, a |eadepossiblyeventhe presidenof a
nation (Exley, 2013) Fafunwa(1974) see®ducation as a meaw$ transforming a socigt
while Nduka(1975)sees edwtion as a means of preserving the culture and way of life of a

people. Obayan (2008scribes the continuum to pdanctional literacy as basic education.

While the above captures the essence of education, it is natedtfining education is not as
simple Authors like Fafunw#1974)have defined education as the totality of the process of a
life from cradle to graveOne cardeducfromF af unwads concept that
into several stratdormal, infomal and norformal. Aside the sphere of formal, informal and
nonformal education, Nigerian education is divided into four phases ebasie basic,
secondary and tertiary educatidBE Act, 2004). The focus of this paper is on the basic phase
of the edication of the Nigerianhsld, with particular eference to the child witHisabilities.
Certain factoranfluence theeducation of a child; these could be divided into the areas of

accessibility, affordability, availability, adaptability © ma ¢ ,e2009.k i

While education is hugely premised on policies, the law as a regulatory instrument is central

to how a society is determined and run. For instance, Nigeria is run according to the

Constitution of the Federal Republic of Nigeria (CFERIN99) alongside the Acts of the
National AssemblyDuze, 2012). It is also to be noted that asiden national laws, Nigeria

alsohas obligations under international law. Nigeria has entered into several treaties that it

must strive to follow and not violate. Some aésk include the African Charter on Human and
People6 Ri ght s ( AffchhPGharter on the Welfar and Rights of a Child
(ACWRC), the UN Covenant on the Rights dPeoples with Disability (CRPD), the
International Covenant on Economic, Social and@altRights (ICESCR)and the Universal

Declaration of Human Rights (UDHRAmong otherfAnyanwu & OnuoraOguno, 2013).

Despite the aboweentioned national and international laws, statistics show Nigeria to have
about 10.5million children out of schodUNESCO, 2013). The Nigerian governmghtough
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the minister for edgation, claim that the figure hascentlybeenreduced to 8.6 million
children The Nigerian Guardian Newspaper, 2018). Asidan this, the quality of education
has remained a majavorry. Corruption in the education sector remains hugpriving
millions of children from accessing basic education mdeover, basic education of a high
guality. Most severelaffected in this matrix are children living with disability. While special
education is well captured in the policies, the level of access and ditgiledmain at its
lowest ebb.With the emerging concept of inclusiwelucation, it is therefore peréint to
examine what role thewais able to play iguaranteeingheinclusive education of the Nigerian

childin Nigeria

On the basis of the abovihis paper exameadt he questi on ofobasice 4 A0 ¢
education in line with examining the question mpfality. The papediscusses inclusive
education and its apgphbility to Nigerian educatiorexamined the roléhatthe law can play
in guaranteeinghe education of the child with disability in Nigeriand finally, makes

conclusiors.

2. The 4As in Nigerian BasicEducation, in Line with Examining the Question ofQuality

The theory of the 48 was development by a former United Nations Special Rapporteur on
educaibn. The 4/ are identified as

Accessibility
Avalilability

Affordability
Adaptability

The question of accessibility deals with the ability of a ctuléasily acess schools within a
particular circumference from Hieer place of dwellingTherefore, if a child has to travel more
than 5km to access a schoiblis said not to be @essible(General Comment No 1309.
When we talk of accessibility, the questionhofv easy it is for school children to access the
schoolalso comesnto play. Access for the blind, deaénd crippled are all parameters for

monitoring the
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level of availabilityof education. In additioto theaforementionegarametergheavailabilty
of brails, learning aids and reasonable accommodation are some other parameters that could

inform access for persons with disability

With regards to availability, the question is to whetent schoa are available in the
community.When they are aviable are they sufficiently accessible in terms ofribeessary
infrastructure? Wat for exampleare the sanitary conditions of the schitk¢ to ensure the
protection of the girl child? e question ovailabilitythereforegoes beyond having physic
structurelace. It also pertains the quality of the available infrastructuré this situation,
the more disadvantaged situation of thé ¢iiild and those including those living with some
form of disability is noted by the auttsofWorld Bank, o date)

The third A speaks of affordability. What costs does the child have to bear to Hoeess
available education? Calculating affordability has to contend with the challenges of
transportation, labour and other unseen costs that a pupil has, teitheaudrectly or indirectly
(Woolman andrleisch, 2009). In someigerian communities, the Parérgachers Association
(PTA) is tasked with employing velh are now called PTA teachers. The parents must bear the
cost of thisand a child whose parents areable to bear such cost will not have access to

school.

The fourth A deals with the question of adaptability. Considering places described as hard to
reach in some areas Nfgeria, to what extent ithe curriculum and calendar able to adapt to
their pealliarities? It has been foundépr instancethat deviating religious ideologidsave
affected and continue taffect the level of acceptability of education to the northern part of
Nigeria (Fafunwa, 1974). Again, the conflict between the Western contepuiocationand

the African concept hasreated alysfunctional premise which affedise level of access to
educationHansungule and Onuef@guno, 2013). The question of adaptability also speaks to
the alility of schools to ensuréhe elimination of alforms of discrimination that mighie
capable oferoding the dignity of a child (Hansungule and Onu©guno, 2013; Fafunwa,
1974;Adetutu, 2010). The Almajiri and fisherman style of education are good initiatives lauded
in Nigeria in this direction, howev, the question of efficiency and curriculum relevance looms

large.
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The interplay of the 44.in the education sectatiscussed abovis intended tcensure the
qudity of education, however according teecent statistics by UNESCO, Nigeria remains the
nation with the highest number of cof-school children. This statistimplies anabsene of

either one or all of theAls. Having discussed this, this paper proceeds to perform a conceptual

analysis ofmclusive education and its applicability to Nigereducation.

3. Inclusive Education and ts Applicability to Nigerian Education

According to Kavale and Forne$2000) the process of ensng that schools conform to
standards and mettie requiremestof any child is inaisive The approach of inclugioin
educationbegan in thaftermath of the Salamanca Summit in 1994. The idea was to ensure
that thehithertospecial educational structure was discouraged. The main reasiis was

the argumenthat a child trained in a special education school d/aot be living in aspeciab
socety but rather an inclusive origergesAlain, 2013). The underpinning factbere is that
every child (regardless of theibility) must have agfjuate access to education.|\é$2003),

on another handees inclusive dication as a pross and not a stat®ose (2001) further
stresses the need to hdkerelevant teachers to be able to drive inclusive education in Nigeria
as this willhelpto curb the challenges of discrimination and enhance quality in curriculum

interpretationand implementatian

The applicability of inclusive education is grounded in both the national terdational laws
previously mentionedOn a nationalront, Section 18f the CFRN(1999)provides the main
basis for theeducation of the Nigrian child This isprovidedin Chapter 2 of the @nhstitution
however,which to a great extent makes it a mere aspiraganoluding it from the watchful
eyes of the law via the courts addition to the CFRNhe National Policy on Education (NPE,
2013 further provides for inclusive education. However, it does not clearly mark out the
difference between special education and inclusive educatitnthe later embracing the
former in its approach to learnifGhergut, 2012). The Universal Basic EdimatAct (UBE

Act, 2004) is another pival policy document in the readison of basic education in Nigeyia

yet its description and prescription of inclusive educatianaemprehensivéo say the least

as it simply makes mention of the term without gg/content to it.

ISSN:2663-2349 Page B6



Educor Multidisciplinary Journal Vol. 2 No.1 Decembef018

Despite the paucity of provisions in local legislationifaiusive education and the position
of education as a fundamental human rigttigrnational law can provid®iccor to the Nigerian

child. Article 26 of the UDHRarticles 13 ad 14 of thdnternational Covenant on Economic,

Social and Cultural RightdCESCR), Article 28 offhe Convention on the riggof the Child

(CRO), and Article 11 of the African Charter on the Rights and Welfare of the Child

(ACHRWOQ), are all examples afiternational law instruments thate applicable to education
in Nigeria. While the above instruments
to education, th€ovenant on the Rights Beoples with DisabilityGRPD) specifically covers

thechallenge of inclusive education.

Article 24 of the CRPDBtates thatparties should ensure that

a) Persons with disabilities are not excluded from the general education system
on the basis of disability, and that children with disabilities are not eaalud
from free and compulsory primary education, or from secondary education, on
the basis of disability;

b) Persons with disabilities can access an inclusive, quality and free primary
education and secondary education on an equal basis with others in the
communities in which they live;

c) Reasonabl e accommodation of the indi

d) Persons with disabilities receive the support required, within the general
education system, to facilitate their effective education;

e) Effective individualsed support measures are provided in environments that
maximise academic and social development, consistent with the goal of full

inclusion.

The paper now proceeds to examine howapglicable lawslisaussedcan be éveragedo

guarantee inclusive educationNigeria.
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4. The Role the Law Can RFay in Guaranteeing the Education of the Child with
Disability in Nigeria

The use of tinhtleis paperrrepresértsabotide letter of the law antegal
institutions. Two of such institutions discussed irs thaper are the Nigerian courts and the
Nigerian National Human Rights Conssion. In determining the roléke two institutions

can play, examples will be drawn from itheounterpart institutions in South Africa and India.

4.1The Courts

The first challeng the Nigerian courts have in using the law to guarantee access to education
in generals hasbeendentifiedas the placement oggtion 18 of thén Chapter 2 of the CFRN.

This chapter has been deemed to bejostifiable by virtue ofsedion 6(6)(c) of the CFRN.
According to Egbewole and Onue@guno(2012), howeverthis challenge can be overcome

by relying on the obligations of Nigeria to various international law tredtigshermore,tie

role the law can playia the courts habeen shown in SoutAfrica and India resgctively.
According to Skeltori2013) the courts have the power to provide direction for the legislation

in the implementation of policies that affestailability and access &ducation.

In the Western Cape Forum for Intettual Disability v Government of the Republic of South
Africa casethe courts held that the onus to emstie provision of education liesore on the

state than individualsThe courtconsequently ordered the state to increase the funding of a
private NGO thd cateredor the educton of children with disabilitiesCommenting on the
importance of the case, Murun@O11)reiterated that the case wiagportant and timely as it
exposedhe obligation of states to honor its obligations under international lagvinipact of

this casenearsthatin Nigerig various homes that are run aphilanthropic basis may be able

to get some form of subvention from the government to aid the continued and effective running

of the homes.

In another casevhich hinged on avadbility, the courts found that the destruction aof
educatioml institution withoutproviding foradequate alternatives is not in thest interest of
the child. TheJuma Musjid Primary School and others v Essay NO and otlasehighlighted

both the negtive and positive right content of the right to educatiompplication to Nigeria,
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it is imperative that the law is able to bear down diivdies in the various privatewned
schools that have been notorious for violating both thesitghand in edcation(Jjuko and
Kabonesa2007).Another challeng¢éhathasbeen noted by several scholars in Nigeelates
to the availability of teachel&redickson, no date). The laWwowever, cabe used to ensure
the resolution of this challengdn the Centrefor Child Law and others vs Theiister of
Basic Education andtberscasethe courts reversed tlésmissabf about 00 teacherbased
on thefinding that the budget must not be used as a premise to vimatgitutional and

international law obliggéons of the state.

Examples from India represent the perception of the central and intrinsic role of education to
every child. The India situation represents the essence of understanding that denying a child
education is equal to demyg such a child fe (Unnikrishnan J.P. v. State of Andhra Pradesh
1993.

The above examples have demonstrated that the law, as exercised by théhasartery
important roleto play in guaranteeing access to education and therefore carydged by

Nigerians towardsealisng the rights of the child to basic education.

4.2 National Human Rights Institutions (NHRI)

Generally seen as a quqsdicial body, the NHRI was created based on the Paris Principles to
enable the realisation of human rights in nations. Durinitiiary Juanta of Abacha, Nigeria
established its NHRI; however, its operation was poor due to the general suppressive nature of

the military regime.
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The National Human Rights Commission Act (NHRC Act, 2004), places an obligation on the

Commission tpamong other thingensure thathey:.

a) monitor and investigate all alleged cases of human rights violation in Nigeria and
make appropriate recommendations to the Federal Government for the
prosecution and such other actions as it may deem expedient in each
circumstance;

b) assist victims of human rights violations and seek appropriate redress and
remedies on their behalf;

c) undertake studies on all matters relating to human rights and assist the Federal
Government in the formulation of appropriate policiestenguarantee of human
rights;

d) publish regularly reports on the state of lmmights protection in Nigeria.

From the mandate stipulated abpttee NHRC is an institutiorthat can be relied on by
stakénolders in Nigerian educatigaspeciallythosein the area of inclusive educatioio create
awareness of the egping neglect and rot in the sectWhile the NHRC must be strengthened
to realise its full potentialit provides a promise that can be utilised. inhbSouth Africa and
India, NHRIs alone hae served a®olsin the hands of the law to assist in realisoighe right

to education.

In The Head of Department: Department of Education, Free State Province v Welkom High
School & Harmony HiglfThe Welkom Casefor examplethe South African HunmmaRights

Commission was admitted as an amicus. Consequently, if the NHRC utilises its promotional
mandate, it is envisaged that it can collaborate with bodies like the Nigerian Union of Teachers

(NUT) and other bodies to guarantee the righh&nclusive education of the Nigerian child.

5. Conclusion

The paper has attempted to conceptualise educationtfi®merspective ofarious Nigerian
scholars. In addition, it examined the various legal instruments that regulate education in
Nigeria. The studyfound that education in Nigeria remain at its lowest ebb in terms of access

and quality.ln examining the roléhe law can play in enhancing access to inclusive education,
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the paper conaldes that the despite the sltorhings ofNigerian laws, internationgw places
an obligation a Nigeria to ensuréhe proper implementation of policies. It is also concluded
that incountrieslike South Africa and India, the law has been effectively used to ground the

realisation of education.

Finally, it is concluded tt the courts and the National Human Rights Institutions grerant
bodies that will aid in realisingccess taninclusive education in Nigeria. The paper concludes
by recommending enhanced cooperation betwienvarious organisations involved in
edwcation in Nigeriaand that theyise the law as a viable tool to realise inclusive education in
Nigeria.
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DETERMIN ING THE POSSIBILITY OF EXTENDING THE ACADEMIC
ADVI SI NG CENTREOGS FUNCTI ON T 6 ARFREESTS ISONJALE I
PREPAREDNESS FOR EMPLOYMENT

Sinenhlanhla Nkomo (Educor)

Sinenhlanhla.nkom@educor.co.za

This article seeks to determine the capabilities of the Academic Advising Centre (AAC) in
assisting students in preparation for their transition from the college to the workplace. The

AAC aims to support students academically, helping tioer@ach their academic goals and
tosucceedl her ef ore, the aim of the study is to de
capabilities in equipping students with employability attributes and to make recommendations

to extend t hesfunctiorls.e of the AACO

The study adopted a quantitative approach to collecting data from the target population, that
being the AAC. A random sample was chosen wtpohprisedthe academic adwiss who
were available to participate in the survey questionnaire adtared via SurveyMonkey. The

sample selected consisted of 46 respondents. Td@vtyn responses were received.

The key recommendations from the study were sourced from both secondary and primary
research. In terms of secondary research, literatigeenls that academic advising should
adopt a developmental approach that integrates career advising to mentor students
academically. This approach should facilitate a process in which students are aided in learning
about themselves, their goals, and hovattain them. From a primary research perspective,
most of the academic adeis are aware that there is a need for trainiagd development to

facilitate students beyond their academic career through career advising.

Keywords: Academic Advising Centremployability attributes, academic advisor, career

advising, employability, academic success
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1.1 Introduction

The article seeks to determine the capabilities of the Academic Advising Centre (AAC) in
assisting student in preparation for transitimmircollege to the workplace. The AAC aims to
support students academically to rettedir academic goals and successes. Within the context
of academic advising, the interaction between students andexdsteuld be academically

and careeprienied. The mteraction should identify the academic paths to rgmobpective
career goals.

To enhance the role of academic adkssaind student success, the AAC extends its functions
to the integration of academic anchreer advising, specifically bystilling employability
attributesin students. For this studgemployabilityd is defined as a set of attributes and
competencieshatthe AAC will attempt to integrate withcademic suppogervices in order

to developselFempowement and reflective learning amatgtudents.

1.2Research Problem

The AACO6s main services ar etoreator atsdenisdothelps t ud e |
them to achieveacademic excellencethe AACG6s mi ssion i s #ABuild
academic succeso . interfBgfing with stdents and other colleagues, the researcher h
experienced instances whetedents would aslor additional assistance witkegards tdheir

career prospectmndprofessional preparedness for employment.
1.3Aim of the Study
The aim of the study is toetermine the possibility of extending the Academidvising

Centreods c a p a bstutlents iwiths emplogabilitg cptiribupes and to make
recomnendationstoextenrdh e AACO6s functions.
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1.4Research Objectives

1 To determine the possibility of ex@n ng t he AACO6S funcsdons t
professional preparedness for employment.

1 To make recommendations to extend the role of the AAC based on the findings of the study.

1.5Research Questions

1 What are the possibilitictorst of aegmemdi 3¢ u
professional preparedness for employment?

1 What recommendations can be made to extend the role of the AAC based on the findings
of the study?

2. Literature Review

2.1Introduction

Education has been recognised as an experigmat brings change to aspiring youth. The
educational experience should therefore expose students to curricular components that
facilitate smooth transitions throughout their academic and career prospects (Watson,
2002:208). There is a robust body ¢¢itature which deals with higher education as a tool that
plays a role in creating and preparing young people for career development and independence.
For instance, the UK government policy prioritizes education and the enhancement of graduate
employability. It recognises that academic achievement is equally important as extracurricular

achievements (Taylor, 2016).

2.2 ReceivingCareer Guidance whenEnrolling for a Course

The definition of student success encompasses academic achievement, wherebgta stude
engages in an educational purpose with the outcome of attaining knowledge, skills, and
competencies (te Wierik, Beishuizen and Van Ons, 2015:1948). Therefore, the education
students receive should prepare them for future occupations and bring wéh Hwsareness

of the basic qualities and skills necessary to succeed beyond graduation (Chireshe, 2012:305).
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When a child goes to school, it is to acquire knowledge that will enable a better future. So, the
education that the child receives, should helpreparation for employment (Hughey and
Hughey cited in Chirese, 2012: 305).

Although knowledge and skills can be acquired in many ways, Barres (2013:275)lstates t
students enter college excited abihwgtir prospective careers within their chosen faldtudy.
Unfortunately, many students graduate with unclear career pathesl@ssl of passion. Karp
(2013:2) further elaborates on how comptée completion of college is, explaining that
multiple juncturesnay overwhelm students into making incorrdmices and failing to finish
their courses. Karp (2013:2) further explains tldthough college offerings may be
intellectually attractive, these can unfortunatelge overwhelmingto studentsand create

barriers to their success.

The primary focus of acdemic advising is to establish a developmental approach where
students are supported in a meaningful educational process which ensures academic success.
According to Grites (2013:5), by taking a developmental approach, higher educational
institutions suppd and stimulate students in a systematic process based on stddisor
relationships. Grites (2013:5) further elaborates on developmental academic advising,
describing it as a relationship focused on enrichment, identifying life goals, acquiringangcess
skill s, and personal gr owt h. The devel opmer
mi ssion with respect to developing student
developmental approach, it is evident through supporting students compvehengih

information, academic support through advising, guidance and assistance in making

educational and occupational choices.

According to Karp and Stacey, (2013:1), advisors play a tremendous role in assisting students
in making choices in complexneironments and guiding them to additional institutional
services that link the overall academic experience. Y@amgs, Burt, Dixon, and Hawthorne
(2012:7) elaborates that an advisor can play a pivotal role in encouraging students to involve
themselves wre in coecurricular activities. Such activities go beyond curriculum by
complementing the learning experience of the student by providing opportunities to identify
their strengths and interests relevant to their career goals. Yyomag et al. (2012:7)ake

also observed that empirical research primarily demonstrates the impact of advising with
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student retention, rather than on student outcomes. Research is therefore needed to better
understand the impact of advi s tofiughercenhange st ud ¢

the role of academic advisors.

2.3 CareerGu i d a rRolei®Gourse Completion

McCalla-Wriggins (2016:2) states that career iathg is needed by all studenidl/ith sixty
percentof learners in South Africa havingot received careeguidance or counselling at
school, Maree and Beck (2004) have observed that South African sahalidadvataged
communities are ngtroperlyutilising career guidance programmesch as life nentatia.
Maree and Beck(2004) further express that ir0@9, learners who passed matric had not
received career guidan@nd consequentldid not apply to further their studies at higher
educational institutions. These realitreedto be explored by institutions as opportunities and
a sense of responsibilighould prompt therto proactively create academic structuceguide
students in exploring vocational options that suit their strengkiilts and passion&uhn and
Padek, 2009:3).

The effects of career guidance and its potential can be considdiédrant levelsindividual,
organisational and societal. Through better managemeninakihg the choices regarding
academigrospectglearerani ndi vi dual s potenti al can be m
in identifying learning programmes thate in alignment with their aspirations, there is a
potential benefithat could stream to education andrtrag providers.Lastly, in a societal

context, efficient human resources can arise from career guidsvivere learners are

encouraged and motivatethere are fewestropous from educational institutions.

According to Karp (2013:1), to improve completion rates and help stuteaitsain their
educational goals, colleges need to have a variety of ref@mah they plan to implement.
This, Karp 2013:1) explains, builds on tmetion that if a stdent has a clear path to follow,
the likelihood of course completion is improvéchrp (2013:1) further elaborates that such
reformsshouldbe predicated on the notion that students can identify appi@priagrams of
study and connect those to their lorggam academic and career tpd astly, Karp (2013:1)

believes tht for colleges to be effectiviliey need to shift their focus ¢uidance and advising
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activities that assist students in identifyiagd pursuing appropriate goalkich arerelevant

to their interests.

2.4 Integrating AcademicAdvising and Career Advising

Nelson (2016:3) believes that teaching encompasses different forms that begin with classifying
student learning outcomes. Advigiis therefore one form of teaching, where the predominant
task is helping a student to clarify and set their goals. It is therefore imperative that an academic
advisor acknowledges timing when imparting informatiomnderstanding first what is
required,and whether expertise is needed.

According to Nelson (2016:3) for advisors to transit to career advising, preparation is needed.
Such preparation will allow new dimensions of advising to be explored on how to meet
student 6s needs. Thdvisimgtogdreertadivisingeaxcipaage s approached
will occur that will focus more to studentaos
with their current academic state. Therefore, a soundly good mission statement that
encompasses the expams should be comprehensive in educating and promoting qualified
individuals with employability skills to contribute to the economic status of their communities
(Nelson, 2016:4).

Academic advisors play an important role in providing academic and caremsingd
According to Karp (2013:5) literature has identified how academic and career advising to
intertwine and sometimes overlapping. So, under ideal circumstances, such elements should
enhance student engagement, whereby a student is advised on hpler® &xd to decide on

a career goal.

The utilisation of counselling and advising programmes underlines the fact that students enter
college withcareer goals. Institutiorfsaveconsequenthallocated resources tvising and
counselling, thantent of which is to help guide individuals along the path of clarification.
Advising and counselling is most effective whieiis required bythe students anavhen the

two are systematially linked to one another as well &3 other student services and
programmesT he effectivenessf advising and counsellirig further enhanced when thigym
anintegral part of the educational proces$ich all students are expected to experience (te
Wierik et al, 2015:1947).
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Within the vastbody of literature, Karp (2013:5) ds identified academic and career
counselling as integrated and sometimes bsaparate. Karp (2013:5) emphasishat the
purpose of advising is not merely to impart information to students. The purpose of advising
entailsa process of facilitatiowhereby students are supported in seMareness,

identification andn theattainment of their goals.

2. 5 St lnglieas absud Career Guidance in AcademicAdvising Sessions

According to Pargett (2014:2), there is a strong need for a relationship beheesdvier and

the student. @me researchers believe that it is up to the student to seek and maintain a
relationship with the advs andto disclose information at their discretion, hever the effort

needs to go both ways farprofessional relatiohgp between the adws and the studenod be
formed An academi@dvior plays a pivotal role is t u d e mleémsc Gucaeslsyamentoring

the studentand providing them withexpert advice to augmettier development (Pargett,
2014:2).

Developing a dewepmental approach can be expensive for some institutions. Some expenses
can require additional staff members and program tools to be developed. For instance,
according to (Levin and Garcia cited in Karp 2013) City University of New York has a program
called Accelerated Study in Associate Program (ASAP) that costs over 16,000 US dollars per
student compared to approximately 9,800 US dollars for a regular attending fee at City
University of New York. Fortunately, there are other less expensive reformsisingdihat

other institutions have explored such as online advising. Conducting academic and career
advising online allows institutions to reduce costs and provide information efficiently using

appropriate systems tailored to studentsdé ne

2.6 CareerAdvising in Preparing Students for Employability

Students need to know about generic skills, according to Singh (2015:1), generic skills enable
an individual to adapt, organize and strategically apply their specific skills in new situations
and circumstares. Therefore, an academic advisor can bring awareness of how students need

to explore skills that most employers highly value when employing graduates (Green, 2016:2).
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Through encouragement, students are assisted in taking preliminary steps towagds care

development.

Tsai (2013:345) reveals that employability skills are generic skills rather than being specific to

a job title. They span across all industry types, business sizes, and job levels. The ability to
communicate, analyse, solve problems, work qual ity standards, p e
reliability and professionalism are considered job readiness skills by employers (Tsai,
2013:346). According to Karp (2013:7) #fAAdvi s
preferences and personglitraits to aligns those with labour market options and develop

coherent plans for attaining career goals. o

Harvey (2013:1) expresses that employability is not always automatic and is not merely about
getting employed by virtue of coming from a vocatibbackground. Developing attributes,
experiences and techniques are just a few
Therefore, it is imperative that the emphasis is less on enabling a student to be employed and
more on other elements of employé#lithat promote career advancements among students
Developing attributes for employability is about learning, and the emphasis should be less on
6empl oyé and more on O6abilityé. To empower a

developing refleate abilities to students (Harvey, 2013:1)

3. Research Methodology

The study took a quantitative approach to collecting the necessary data. A questionnaire was
administered using Survey Monkey to the AAC academic staff, who were the population for
the stidy. The questionnaire was constructed with eight questions that would answer the
research questions formulated for this study. The questions were simple and easy to eliminate
boredom for respondents.

The AAC staffconsistsof academic dvisors fromsix faculties namelythe husinesdaculty,

the echnicalfaculty, the faculty of social@ence the aeativefaculty, the high shoolfaculty,
andthe information @chnologyfaculty. Forty-six samples were selected to participate in this
study. With the usef convenient sampling, all members of the population were conveniently

available to participate.
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A guantitative data analysis is helpful in providing quantifiable results. Quantitative data can
be analysed in a vari et y itaive dateathesreseafthieomuste gi n
identify the level of measurement associated with the quantitative data, there are four levels of

measurement namel vy, Nomi nal , Ordinal, Il nterv
For this study, data was analysedngsSurveyMonkeyThe cata was viewed and accessed

once the collection was compleiy browsing, creating export charts, filteesd individual

responses, the results were downloaded in multiple formats to swsmmacihof the survey

guestions.

4. Resarch Findings

4.1 Response Rate

Out of forty-six academic advass within the AAC, thirtyseven responded to the survey. The

response rate was 80%.

4.2 Findings

The majority of the academic adwss are within the ages of Zb. That represents 97.2266

the respondents. There is an equal balance of females and males.
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Figure 1: Career guidanceat tertiary level
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80%

60%

40%
B - -
0%
Agree Neutral Disagree
Answer Choices Responses
Agree 24.32% 9
Neutral 21.62% 8
Disagree 54.05% 20
TOTAL 37

Respondents were asked whether they had received career counselling at their tertiary level,
the majority 54.05% of the respondentsadi®ed with the statement. 21.62% of the
respondents remained neutral and 24.32% agreed with the statement.

When students enter tertiary level, they are normally excited about their career prospects.
Sadly, majority do not graduate with the same levekxditement and passion (Barres,
2013:275). More than half of the respondents attested that they did not receive career guidance
when they entered tertiary level. These realities reveal a gap on the support services of higher
education institutions to expl® and capitalize on maximising on the level of academic and

career support before a student enrols for a qualification.
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Figure 2: The role of career guidancein motivating students
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Agree 94.59% 35
Neutral 0.00% 0
Disagree 5.41% 2
TOTAL 37

Figure 2 demonstrates that within the AAC, 94.5% of the resptsdgreed to the notion that
career guidance plays a crucial role motivating students to complete their chosen field of study.
5.4% of the respondents did not agree with the statement, and there were no respondents with
neutral responses. To improve contigle rates and help students attain their educational goals,
colleges must provide a variety of ways to help students in developing clear paths that they can

follow and subsequently increase their rate of course completion (Karp, 2013:1).

All students ned career advising (McCall/riggins, 2016:2). It is evident on most
respondents that agree on how career guidance that students receive motivates them to
complete their courses. Such realities need to be explored by institutions as opportunities and
instil a sense of responsibility to proactively create academic advising methods for students to

explore their academic and career options (Kuhn and Padek, 2009:3).
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Figure 3: As an academic advisermy students have askedor career assistance during

our academic advising sessions
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Agree Neutral Disagree
Answer Choices Responses
Agree 72.97% 27
Neutral 18.92% ?
Disagree 8.11% 3
TOTAL 2/

The espondents were asked whether they have ever had instances where the students that they
advise had asked for further assistance in their career prospects. The fiadidgpicted in
Figure 3,indicate that 7287% of therespondentagreedwith the statement, 182% remained

neutral and8.11% of the respondents disagreed.

As an academic advisor, during an academic session, it important to ask relevant questions to
student 6s academi c st at sexgewadvice.Fpsagived stualents or d i
the opportunity to ask for help beyond their subject content, therefore it is pivotal for the
academic advisor provide expert advice and refer students to other institutional support services

to enhance their learnirexperience.
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Figure 4: My training i s adequate to advise students with careengquiries
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Neutral 35.14% 13
Disagree 48.65% 18
TOTAL 37

Respondingto the questiorof whether respondents received adequate training to advise
students with careanquiries, Figure 4 illustragethat48.66% disagreedimplying that they

had notreceivedthe necessaryaining. 16.2% of the respondentgreed implying that they
believed their training was adequadaed 35.4% had neutral response to the question.

Nelson (2016:3) believes that advising is a formeafching, andhatall forms of teaching

begin with identifying learning outcomes. Helping a student clarify and set career goals
becomes a paramount task in the academic advising process. Knowing when to give
information and understanding what kind andvhmuch is needed requires expertise and
attention from an advis. Nelson (2016:3), states that for adwgswho have been trained in
traditional advising approaches, making the transition into career advising may require
additional reading and preparatibot will add new dimensions. The first step in expanding
advising practice, involves paradigm realignment, a shift from information focus to, from focus
on the immediate time frame to connections in the future, and from curriculum completion to

career sa¢nce (Nelson, 2016:3)
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Figure 5. | am Interestedin BecomingA Career Advisor
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Figure5 illustrates that within the AAC, 70.2% respondents have an intergsbeconing a
career advigr to their student227% had neutral response to the questionoauhyl2%showed

a disinterest in becomimgcareer adve to students.

With advisors uniquely positioned to form professional relationships with students, the
academic advising centres can explore the level of interest that the respondents reveal of

becaning more than academic advisors to their students.
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Figure 6: | require further training to become acareer advisor
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Agree Neutral Disagree

Answer Choices Responses

Agree 91.89% 34

Neutral 5.41% 2

Disagree 2.70% 1
TOTAL 37

Figure 5 demonstrated thathere was a considerable number of respondents wédre
interested in becoming career adve. Hgure 6 illustrates that 91.8% of the respondents
acknowledge that they would need further trairimgecone acareer advisr to the students
that they advise. 5.1% had neutral response and 2.7% disdgaeeeceiving further training
would be necessary to @@me a career advisor.

Figures 4, 5 and 6 reveal a correlation on the interest and capabilities that can be further
explored to maximise the role of academic advisors. For the expansion of the AAC, preparation
and further training to equip academic advssin guiding students beyond academically is

needed.
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Figure 7. Career guidance willbe beneficialif integrated with academic advice
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Figure? illustrates thaa majority 94.9% of the respondents agree tbateer guidance would
be beneficial tstudents if it were integrated widttademic advice. 2.7%isagreed with this
statement and anoth2r7%of theresponderghad a neutral response to the statement.

Academic adviers are uniquely positioneth assist students academically, and to further
enhance their mentorship roley assisting students bgareer advising. Karp (2013:5)
acknowledgeshevastbody ofliteraturewhichidentify academic and career counselling as an
integral and sometimes separate concept. However, there is an undertjamgtimat under
ideal circumstances, counselling should help studergagage in exploring and deciding on

their career pathways.

The utilisation of counselling and advising programmes underlines the fact that students enter
college with career goalsagtitutions, on this matter have allocated resources to advising and
counselling whose intent is to help guide individuals along the path of clarification. Advising
and counselling is most effective when required by students and is systematically lioked to
another and other student services and programmes. The effectiveness is further enhanced
when they are integral part of the educational process which all students are expected to
experience (te Wierikt al, 2015:1947).
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Figure 8: Integrating academc advice with career advising could instil employability

attributes in students
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Figure8 shows that 94 %% of the thirty-seven respondents agdglatintegratingacademic
advice with career advising has the potential to instil employability attribusdsdents2.7%
of the respondentsad a neutral response to the questimother2.7% disagreedwith the

statement.

Tsai (2013:345) reveals that employability skills are generic skills rather than being specific to

a particular job title. iey span eross all industry types, business sizes, and jobdeVake
ability to communicat e, anal yse, solve prob
attitude, reliability and professionalism are considered job readiness skills by employers (Tsai,
2013:346). Therefore, Karp (43:7) posits that advwies mustteach individuals how to

examine their preferences and personality traits to aligns those with labour market options and

develop coherent plans for attaining career goals.

Harvey (2013:1) express thaemployability is not always automatic and is not merely about
getting employed by virtuef comingfrom a vocational background. Developing attributes,
experiences and techniques are jast f ew aspect s whemgdyabilitynf | uen

Therefore it is imperative that the emphasis is less on enabling a student to be engpidyed
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more on other elements of employability that promote career advancements among students. It
is about learning, and the emphadisuldbd ess on 6emplo@ayd |andg 6mo Ha
(2013:1) stresses that the emphasis is on developing critical, reflective abilities, with a view to

empowering and enhancing the learner.

4.3. Findings

4.3.1 Findings from Literature Review

Within the literature, there is a strong erapis on thdelief that thgpurpose of advisings not
merely to impart information to students, but rather to facilitate a process by which students

are aided in learning about themselves, their goals and to attain them.

T The devel op me nintellesthal andhpérsonal grawdd as @ help them to
achie\e theiracademic and career goathould be thenost importanbutcomeof higher
education (Watson, 2002:208).

1 The education that students receive should prepare them for future occupatibnsgnd
awareness othe basic qualities and skills necessary to succeed beyond graduation
(Chireshe, 2012:305).

1 Grites (2013:5) stasethat the primary focus of academic advising is to establish a
developmental approach where students are supported iargngiell educational process
ensuring academic success. Karp and Stacey (2013:1) stipppdtatingthat advisrs
play a tremendous role in assisting students in making choices in complex environments
and guiding them to additional institutional sergicthat link the overall academic
experience.

1 According to Nelson (2016:3), advising is a form of teaching, and all forms of teaching
begin with identifying student learning outcomes. Helping a student clarify and set career
goals becomes a paramount taskhie academic advising process

1 To expand the use of guided curricular activities, higher educational institutions need to
renew their focus on guidanaadadvising activities to help studentsdentify and pursue

their career goals and interests.
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1 Toimprove completion rates and help students attain their educational goals, Karp (2013:1)
believes that colleges must have an array of refevimsh they plan to implememd build
on the evidence that giving students clear paths to follow improves itkedihdod of
course completion.

1 Tsai (2013:345) revealed that employability skills are generic skills rather than being
specific toa particulajob title; they span across all industry types, business sizes, and job
levels. The ability to communicate, alyse, solve problems, work to quality standards,
peopl ebdbs skill s, attitude, reliability and
by employers (Tsai, 2013:346).

1 Advisors must teach individuals how to examine their preferences and perstraébtyo
aligns those with labour market options and develop coherent plans for attaining career
goals.

1 Employability isaboutmore than about developing attributes, techniques or experience just
to enable a student to get a job, or to progress withurrr@nt career. It is about learning,
and the emphasishould bel ess on 6empl oyd and more on
stresses that the emphasis is on developing critical, reflective abilities, with a view to

empowering and enhancing the learner.

4.3.2 Findings from Primary Research

The majority of the respondents were between the ages-8620ithin the AAC.
Therespondents consistedari equal number of females and males.

A collective of 75.6% of respondents were neutral and did not receiveanyof career
guidance at tertiary level.

1 Atotal of 94.5% of the adviss agree that academic advising does play a role in motivating
students to complete their course.

1 Approximately 73% of the academic adwis at the AAC indicated that within their
acagmic advising sessions with students, they have encountered students that seek career
assistance from them.

1 Acollective percentage of 83.8% of the academic adviespondedeutrab or di sagr e
that they hadeceived adequate training to equip th@ratlvise students beyomparely

academic advising.
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1 The majority of the respondentsgreed that they would like to be able to be able to assist
students with career guidance and acknowledge that they would need to be trained in order
to become career adois.

1 A large percentag€94.5%) of respondentgagreed thathe integration of academic and
career advising would be beneficial to the students that they are currently advising. The
same 94.5% of respondents also acknowlddpat integrahg academic and ceer

advisingcould effectivelydevelopthe employability attribute®f their students

4.4 Recommendations

4.4.1 Gap in theAcademicAdvising Context

Fromthe primary data collected for the study, it is evident that although academiaradwves
functioning effectively in assisting students academically, there is gap that needs to be filled
with regards to responding trareeroriented queries from studentEhe najority of the
academic advs agreed that they have experienced instances where tstuelgnire more

than just academic advictleally, an advisr would conduct an integrated academic and career
session with a studenisinga developmental approachteach individuals how to examine
their preferences and personality traits &oav to align those with labour market options in

order to develop coherent plans for attaining their career goals.

Literature reveals that higher educational institutions focus on the outcomes of heightening
individual so i; nhereforé astititionall academmic ladvising eis mainly
informational This creaes a gap in developing studenits terms ofcareer advising. An
academic advis who knows the importance of skills will encourage their students during
advising sessions on generic skills. Thgbuencouragemenstudents are assisted in taking

preliminary steps towards career development.

4.4.2 Training and Development

Literature suggests thaty takinga developmental approach, higher educational institutions

can support and stimulate studeint a systematic process based on studéwitor
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relationshig. Making the transition into career advising may require additional reading and
preparation but will add new dimensiaisnstitutions. This is supported by the primary data
collected amog academic adviss who revead that training and developmentould be

necessary for themo becone career adviars.

Implementing a developmental approdastacademic and career advising requires additional
staff and resource tooland these developmesitare expensive in nature. However, the
academic advss are welpositioned to extend their capabilitiesrespond to care@riented
gueriesthrough training. Approximately 70% of the academic amigisare interested in
extending their capabilities beyd academiadvising Another reform that the institution can
implementrelates tothe use of online resources, which the AA&Q@rently useto advise
students academicallWithin each faculty, a career adeiouldbe positioned to encourage
students inaking preliminary steps towards career developnteimtroduce the most valued
skills by employersandto assist in setawareness anthe development of skills to enable

students to progress within their career paths with clarity.

Helping a studerto clarify and setheircareer goals becomes a paramount task in the academic
advising processAdvisors would have to be trained in traditional advising approaches before
making the transition into career advising as it requires additional readingegadtgiion but

will add new dimensions.

4.4.3 Extending theFunctions of the AAC Through Career and AcademicAdvising

Literature reveals that a comprehensive advising approach aims to educate and graduate
gualified individuals with the skills needed toter suitable employment and contribute to the
economic development of communitiedf the academic advgs that participated in the
survey questionnaire, ther@sa considerable amou®4.5% of respondents whagreel that

academic advising play roke in motivating students to complete their co(ske

To make academic and career advising effective, it needs to be required by students. According
to the academic adwss, 73% attested that within their academic advising sessions with
students, theydve encountered a number student who asks for assistahcegards taheir
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career choices. Therefore, to enhance the role of the AAC, career counsellagpdectic
advising must be linked to one anothereffectively facilitate the educationalgqmess and

introduce the importance dieskills to be developed.

The emphasis should be to develop critical and reflective abilities with a view to empower
students, the introduction of employabilityabout more thajust enakihg a student to get a
job or to progress within their chosen carders about learning and exploring their career

paths beyond graduation.

Within each faculty, a career adeisieeds to be introduced to facilitate the academic advis
in handling students that require atsige in clarifying their academic choices aligned to their
career paths. An academic adwiszho understands the importance of employability skills will
encourage students consult a career adwaswithin their faculty to heighten tireawareness

of the employability attributes that they need to develop or discoveskhis theyalready

POsSsess

Giventhe primary data collected amotiggacademic advigs atthe AAC whoindicated their
interest in becoming career adwis to the students that theyrmntly advisefurther research

could produce certainty on how to further devetbpseindividuals.

4.5 Conclusion

The research design of the study addgheappropriate methods of collecting primary data to
fulfill the initial inquiry of the study.The objectives of the study were met due to the
appropriateness of conducting the research. To extend the functions of the AAC, further
research is needed to ascertainv the recommendations of this stucgn be developedhe
academic advi®s alreadyhold professional relationships with students, thereiotegrating

their roles to includeareer advising wouldeideal for future circumstances.
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WELLNESS FACTORS IMPACTING STUDENT ACADEMIC PERFORMANCE
FROM A HIGHER EDUCATION PERSPECT IVE
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This paper focuses dhe wellness factors that impact on academic performanddigiter
Educationinstitutions. This study was conducted ptigate college in Gautengwith a sample
of 60 students. For the purpe of this researchwvellness factors were based on tleafgren
and Elsenrath (1986) @liness modelcited in Botha 2007) and included the following
dimensions:emotional wellnessenvironmental wellnessfinancial wellnessoccupational
wellnessphysical wellnesssocial wellnessspiritual wellnessandintellectual wellness. Core
findings revealed that all students who participated in this studycbatpromisedvellness
dimensionswith as much agt2% of them indicating that they weexperiencingihancial
problems.Based on the wellness modéinot dealt with in a positive mannehese types of
stressedead to poor academic performance and can result in poor student retention and
increased dropouts. To counteract the ripple effects of poorems@adperformance, poor
student retentiorand increased dropouts, students in this study ha@age recommendations
for support services that can assist them to change breéiaviourand consequently improve

their academic performance.

Keywords:academigyerformance, students, factors, wellness, student support cétitybsy

Education
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1. Introduction and Background

Student wellness plays a central role in ensuring academic success in the context of higher
education. There are various factors that impadhe academic performancestdidents.

According to UCDAVIS (2017), the wellness model is a holistic madheth identifies eight
interrelateddimensions of wellness. UCDAVIS (2017) briefly explains these dimengidhs

list below:

1) Emotional welhesssma kes reference to an individu
react and cope with these feelings.

2) Environmental wellnesi considers the physical environment that we live in. The
physical environment must be respected, and we should live in harmony

3) Financial wellnessi considers the financial situation of an individual and how
money is being spent

4) Intellectual wellnessr ef er s t o an i ndividual 6s mind
that is open to new ideas, knowledge and experiences

5) Occupational wellnessrefers to an individual career development

6) Physical wellness relates to how well an individual takes care of their body.

7) Social wellnes$social networks and social roles form an important component of
social wellness

8) Spiritual wellnes$ this referdo developing a set of values that have meaning and

is used constructively in a personbés |

The World Health Organization (WHO) defines healtlfi@astate of complete physical,
mental, and social webleing, and not merely the absence of diseaseiomitfo (UCDAVIS,
2017). This definition is inclusive of wellness it covers the eight dimensiarfthe wellness

model.

For students to achieve the optimal level of wellness as defined above, it is essential that
students make conscious decisions #reture that they live a healthy and fulfilling life that

will also contribute positively to academic performafid€DAVIS, 2017).
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In a study conducted by Du Plessis (20&8b)Stellenbosch Universityit was noted that
scientific evidence points tthe beaefits of using a wellness approach in an academic

environment

In Du Plessi® w d20Xb:23), the reasons for this include the following

1) Wellness enhances student success (well students perform better
academically than less well studénts

2) Wellnesspromotes happiness, wdileing and health (well students are
happier and healthier, physically and mentally).

3) Wellness promotes the development of graduate attributes (well students
have characteristics that are sought after by employers).

4) Wellness progmames| € Will lighten the burden of support servides .]

5) The wellness approach is a strengtsed and evidendmsedpproactand
aims to optimise the potential of all students (bdtruggleré and
dlourisher$).

According to a study by Baldwin, Tder, and Oliver (2017) that took place in Tennesses
among college studentgpsychological distressincluding depression and anxigthas
significantly increased over the years. It was further reported3tt4t of college students
experienced stress and%Xbof college students reported difficulties sleepifigese factors

impacted negativelgntheacademic performance of students.

In a study by Anderson (2015), statistics further a¢teat academic performancdngpacted
negatively by various factor$his study was conducted in the United States of America and
factors identified show the percentage by which academic performance is impacted: alcohol
(28%), violent behaviour (58%), rape (68%), depression (8.9%), and falling asleep in class
(45.1%).

Higher Educatiorinstitutions need to address the matter of wellness and provide support to
students accordingly. If the wellness needs of students are not adgditessedhstitutions will
face a crisis as students will not perform academically and aslg vaudrop out. This will

lead to both retention rates ath@ pass rates of students being incredibly poor. It is important
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that students also learn to live a wedllanced life striking a balance with their academics

and other areas of their lives.

2. Research Aims

The aim of this research is twold. Firstly, this rese&h aims to determinbewellnessactors
that impact on student academic performaibes researchecondlyaimsto determine if there

is a need to provide support centres fodstis to access during their academic yefr
study.

3. Research Objectives

The research aims will be addressed through the following research questions:

1 What are the wellness factors that impact on student academic performance?

1 What are the different tygeof support centres student®wid like to access in their
academic yearof study?

4. Literature Review

This research used three theoretical frameworks to explain the link between academic
performance and student reteéegrani andtbetodegi
sociological theory,Beaand Eat ondés psychological theory.
4.1Tintod bntegration Theory

Tintod snodel was developed in 1975 and focused on social and academic integtation.

Figure 1 Draper (2003) graphically illustrates hoacgl integration and academic integration

affects academic performance and dropout.

ISSN:2663-2349 Page [/2



Educor Multidisciplinary Journal Vol. 2 No.1 Decembef018

Figure 1: Tinto Ol stegration Theory
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Source: Drapef2003)

Social integration focuses on the following factors that impact on academic performance:

1 Number of friends

9 Personal contact and interactions with lecturers

Academic integration looks at the factors listed below that impact on academic performance:

1 Grade/mark performance
1 Personatevelopment

1 Identifying with academic norms and values
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4.2 Spadyd Sociological Theory

The diagram belowlustrates thdactors that lead to poor academic performance and therefore

increased dropout rates.

Figure 2: Spady 6Seciological Theory

Source: Kerby2015)

Spadys sociological theory was developed in @%hd focused on factors that lead to poor
academic performance and increased dropout. These faatorbustrated in the diagram
above, include family background, academic potaifi normative congruence, grade
performance, intellectual developmenhd social support (family and friendsytavredes
2011).

4.3Bean and Eatan 6PsychologicalTheory

This psychological model of student retention was developed by John Bean and Shevawn Eaton
in 2000. The model was largely based on the premise that any given current behaviour is linked

to similar past behaviour, values, attitudes, and intentions (astries, 2017).
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