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Editorial Policy  

 

Research and the development of fledgling academic researchers in higher education is of 

major importance within the ambit of regulatory and academic requirements. It is also an 

academic developmental imperative. The EMJ is a blind peer-reviewed multidisciplinary 

academic journal that draws from various disciplines to gain a broad understanding, a well-

developed perspective, or to discover something new. It brings diverse academic disciplines 

together to discuss and view issues from each of their perspectives. The journal is the official 

academic journal of the Educor group of companies and is published annually. Due to the 

variety and scope of academic offerings in the Educor group, the journal is generalist in nature 

as the focus is multidisciplinary. 

 

The EMJ provides a platform for new and established researchers and academics to publish 

and share their research expositions. As such, it is a developmental academic journal that falls 
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global exchange of knowledge. In the same vein, the process of submission, revision, and 
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LEARNER ABSENTEEISM IN A RURAL, SMALL TOWN: A CASE STUDY OF 

KOGMA GREAT KAI  

 

                                          Dennyford Mafa (University of Fort Hare) 

dennymafa@gmail.com 

 

The aim of this study was to investigate the management of learner absenteeism in rural high 

schools in the Kogma District of Education. A qualitative research approach through a case 

study design was used and a sample of twelve participants was purposively drawn from the 

rural high schools in the district. Semi-structured in-depth interviews (face-to-face) and 

documentary analysis were used to gather data from the target group. The results of the study 

indicated that a problem of learner non-attendance exists in these rural high schools. A number 

of factors have been identified as being the prime cause of absenteeism among these learners. 

These factors include their social and economic setup, geographical location and distance to 

school, and the unavailability of parental guidance and support. It was noted that learners 

would sneak out of school without being noticed. This has been attributed to a failure of the 

school management system and school management teams. School management team members 

did not seem to be proactive in dealing with issues of learner attendance and principals were 

regarded as the only persons who should deal with learners who transgressed national learner 

attendance policy. School Management Teams (SMTs) seemed to also be relying on the School 

Nutrition Programme (SNP) as a way of combating absenteeism in schools. The issue of 

dealing with problems related to the causes of learner absenteeism was regarded as the 

responsibility of life orientation teachers. The data also revealed that SMTs focused on control 

rather than on devising strategies to combat learner attendance. This was made manifest in 

the regular marking of class registers. There were no indications that the information obtained 

from class registers helped the SMTs to effectively manage learner attendance. 

 

Keywords:  learner attendance, learner, management, School Management Team, leadership, 

absenteeism 
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1. Background to the Study 

 

Learner achievement is affected in a negative way by absenteeism. Truancy from elementary 

and high school results in learners not succeeding in their academic work. Poor attendance is 

determined to be one of the factors leading to low student test scores (DeKalb, 1999). Having 

learners attend school regularly must be a priority for all schools in the country.  

 

In a general sense, attendance means to go regularly to or being present at school (South 

Afri can Schools Act 84, 1996).  It is implicit in the South African Schools Act (SASA) that 

óattendanceô means participating in the full, applicable, and compulsory educational 

programmes of the school, unless there are other grounds which justify a learnerôs non-

attendance, such as illness or lawful suspension (South African Schools Act, 1996). Failure to 

attend school has serious negative consequences on learners and the society they live in 

(Musser, 2011). The management of learner attendance is an administrative phenomenon 

which schools ought to take cognisance of. A school has a duty to protect every learnerôs 

fundamental right to education and a learner is obliged to attend school punctually and 

regularly unless there is a valid reason for his/her absence.  

 

The Policy on Learner Attendance, effective from 1 January 2011, is compulsory for 

implementation by all Public Schools (Department of Basic Education, 2010). This policy 

seeks to promote punctual and regular attendance at public schools and sets out procedures for 

managing and monitoring learner attendance, including over the examination periods. The 

South African Schools Act (Section 3) provides for action to be taken by the Head of 

Department if a learner of does not attend school without a valid explanation (Department of 

Basic Education, 2014). The national policy on learner attendance states that class registers 

must be used as official records of learner attendance and absence. Registers must be used to 

monitor the attendance of learners at schools (Department of Basic Education, 2010). Schools 

must promote punctual and regular school attendance and provide standardised procedures for 

recording and monitoring learner attendance (Department of Education, 2007). Learners, 

however, seem to absent themselves from schools despite the fact the policy requires that the 

principal manages their attendance (South African Schools Act, 1996). The policy states that  
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the principal can delegate the management of learner attendance to his/her deputies and Head 

of Departments (HODs).  

 

The School Management Team (SMT) is assumed to perform all of the management tasks of 

the school, including monitoring learner attendance and promoting a culture of teaching and 

learning (Naidoo, 1999). Though the national policy states that the principal can delegate the 

task of managing learner attendance, it does not specify how SMTs must manage learnersô 

attendance other than by controlling classes and completing the period registers. Furthermore, 

there seems to be no provincial policy on how the schools themselves should manage learner 

attendance. Based on national learner attendance policy, schools are expected to develop their 

policies on learner attendance (Department of Education, 2010). ñSMTs should share the 

overall responsibility for monitoring teaching and learning with the Principals and where they 

operate successfully, they have great potential to improve classroom practice through HODs 

sharing their ideas, developing school-wide policies and enacting consistent practice 

throughout the schoolò (Bush, Joubert, Kiggundu and van Rooyen, 2009). Al though SMTs are 

tasked to manage schools, it seems as though there is a problem with their management of 

learner attendance as there is a serious problem of learner absenteeism South African (Bush et 

al., 2009). Given that each school has to develop its own policy on learner attendance, this 

study sought to investigate how SMTs, as school managers, manage learner attendance in 

schools.  

 

Absenteeism is the failure by a student to regularly attend school during agreed times or 

participate in a meaningful manner in his or her planned education programme (Sheldon, 2007). 

Chronic non-attendance describes a situation where a student is absent for 10 days or more per 

term (Epstein & Sheldon, 2002). Chronic absenteeism means missing 10 percent of a school 

year for any reason. Truancy is also regarded as absenteeism. This describes a situation where 

learners deliberately arrive late to school, bunk classes, or leave the school premises during 

school hours without permission (Wittenberg, 2005). Absenteeism is generalised, with 

researchers categorising absenteeism as either school non-attendance, disaffection, school 

refusal, or school phobia (Whitney, 1998). These are the consequences of a lack of management 

of learner attendance. This study therefore sought to investigate how SMTs manage learner 

attendance.  
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Although many writers have researched learner absenteeism (Sheldon, 2007; Nauer, White, & 

Yerneni, 2008 & Gottfried, 2010), there is a dearth in the literature on how SMTs manage 

learner attendance in schools.  Gottfried (2010) researched the consequences of a lack of 

management of learner attendance. It emerged that in high-income countries with good 

administrative systems, the extent of learner absenteeism can be easily calculated. The learner 

absence rates were estimated at between 3 to 6 percent in high-income countries (Sheldon, 

2007). Gottfried (2010) further indicated that in the USA the absence rate was around 5%; in 

Canada 6%; in Israel 5.8%; in Ireland around 5.5%; and in England, 2.6%.  

 

Low-income countries have high absenteeism rates as compared to high-income countries 

(Nauer, White and Yerneni, 2008). Absentee rates in a number of countries averaged 19% with 

a range from 11% to 28% (Gottfried, 2011). Peru had an 11% absentee rate, Ecuador 14%, 

Zambia 17%, India 25%, Uganda 27%, and Kenya 28% (Nauer, White and Yerneni, 2008). 

While the national rates were high, this varied depending on the geographic location and socio-

economic conditions of schools (DoE, 2010).  

 

Despite the extensive literature which has emerged around issues of learner absenteeism 

(Hallam and Roaf, 1995; Thambirajah, Grandison and De Hayes, 2008), at the current moment 

in South Africa, literature on the management of learner attendance in schools is limited. Hence 

this study focuses on the practices of SMTs in managing learner attendance.  A study by the 

Community Agency for Social Enquiry and Joint Education Trust (2007) highlighted that 

South Africa has not undertaken dedicated studies to measure the extent of learner absenteeism, 

and that the administrative data from South African schools was incomplete. A study into 

learner absenteeism, commissioned by the Department of Education, found that the prevalence 

of learner absenteeism in South African schools was between 5 and 15 percent in 2007 

(Weideman, Goga, Lopez, Mayet, Macun and Barry, 2007). This suggests that there is a 

problem with how learner attendance is managed that needs to be systematically investigated.  

 

According to the South African Schools Act (1996), parents and guardians are compelled to 

ensure that the learners for whom they are responsible must attend school from the first school 

day of the year in which such a learner reaches the age of seven years until the last school day 

of the year in which such a learner reaches the age of fifteen years (or the ninth grade,  
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whichever comes first).  The Act further compels heads of schools to employ several measures 

if learners fail to attend school. Such measures include an investigation into the circumstances 

of the learnerôs absence from school, the adoption of appropriate measures to remedy the 

situation, and the issuing of written notices to the parent/s of the learner where necessary 

(SASA, 1996). 

 

Regular attendances at school where learners interact with peers and teachers is an important 

determinant of learner achievement. Being absent from school has negative consequences for 

the learners involved and the people around them. Learners who are frequently absent are at 

risk of not achieving their educational, social or psychological potential and their future career 

prospects are limited (Musser, 2011). Most of them end up breaking the law and landing up in 

jail. Only when learners are ill or after extraordinary events (such as the death of parents or 

close family members) are learners permitted to absent themselves at schools. Learners are 

supposed to be in class every schooling day. This, however, has not been the case among 

learners in South Africa. 

 

The scale of school non-attendance in South Africa is serious and certainly requires urgent 

attention. President Zumaôs State of the Nation Address (2009) and the Development Bank of 

Southern Africa Education Road Map (2007) highlighted concerns relating to learners being in 

school and in class. In developed countries, absenteeism rates usually range between 6 and 8 

percent. However, absenteeism rates in African countries have been found to be much higher 

than other countries, sometimes as high as 50% (Weideman et al., 2007).  

 

2. Problem Statement 

 

Learner absenteeism affects not only the learner but the pass rate of the district, province, and 

the nation as a whole. It is the duty of parents and guardians as well as the principles or school 

officials to ensure that learners attend school. According to SASA (1996), parents and 

guardians are compelled to ensure that learners for whom they are responsible attend school 

from the first school day of the year. Furthermore, SMTs, such as school principals are expected 

to, among other things, manage learner attendance.  The Southern African Development 

Community (SADC) region has a high rate of non-attendance of learners within schools  
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(Weiderman et al., 2007). Furthermore, the report by the Community Agency for Social 

Enquiry and the Joint Education Trust (2007) highlighted that such a high rate of learner non-

attendance compromised the results and quality of education in South Africa. While learners 

are supposed to be learning they are loitering and being involved in other criminal activities 

amongst other abuses like alcohol and substance abuse.  

 

3. Aim of the Study  

 

The aim of the study is to explore learner absenteeism in a rural, small town: A case study of 

Kogma Great Kai.   

 

 4. Research Questions 

 

¶ What role do SMTs play in assisting teachers to manage learner attendance? 

¶ What are the practices of SMTs in implementing learner attendance policies? 

¶ How do school learner attendance policies enable SMTs to manage learner attendance? 

 

 5. Literature Review 

 

This section reviews the literature on some related studies that have been conducted. These 

studies include learner absenteeism and its causes. It was also necessary to review literature on 

leadership and management as this study was about SMTs who are in leadership positions of 

schools. 

 

5.1 Learner Absenteeism 

 

Hallam and Roaf (1995) and Thambirajah and De Hayes (2008) noted that school non-

attendance carries the same meaning as school absenteeism. Non-attendance in South African 

schools is a serious concern for the Ministry of Education and is one of the challenges that most 

schools face. Students who are frequently absent are at risk of not achieving their educational, 

social and psychological potential and their future seems to be dim because they may place 

themselves at risk of harm during periods of absence, and they are more likely to be involved  
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in socially unacceptable activities or behaviours (Rhodes, Thomas, Lemieux, Cain and Guin, 

2010). The South African Department of Education (2007:20) indicates that a learner is 

considered absent when "he or she is not at school the entire day". A learner is deemed to be 

absent when such a learner is not in class or is not there when a class or period register is 

marked (Nauer, White and Yerneni, 2008). The term óabsenteeismô is substantial and varied. 

The concept of learner non-attendance is often used as a collective concept that includes 

various types of absenteeism. Full absenteeism refers to absence from class for the entire day 

(Moseki, 2004). When a learner absents himself or herself from school ófullyô it means he or 

she wonôt attend or come to school at all.  

 

Based on the literature reviewed and the definitions employed in other studies, the present 

study adopts the simple definition of learner absenteeism, where a learner is absent when the 

learner is not at school for an entire day. This is also the definition currently employed by the 

South African Department of Education (2007) and the schools surveyed for this study when 

recording attendance. A distinction can be made between authorised and unauthorised 

absenteeism and between partial and full absenteeism.  

 

5.2 Partial Absenteeism 

 

Partial absenteeism refers to absence for a part of the day; that is, attending half of the subjects 

(Lyon and Cotler, 2007). Partial absenteeism is when a learner is absent from school for some 

part of the day. This refers to when a learner either comes to school in the afternoon and avoids 

morning classes or comes to school for morning classes and fails to attend afternoon classes.  

 

6. Learner Non-attendance in South Africa 

 

Poor learner performance in the South African education system, particularly in Grade 12 

examinations, represents a challenge (Legotlo, Maaga and Sebego, 2002). Therefore, the need 

to gain a better picture of the causes and solutions to the problem cannot be overemphasised. 

Research was consequently conducted to collect qualitative data to determine how SMTs 

mange learner attendance in schools. The South African education system prescribes that 

barring illness or an extraordinary event such as the death of parents or close family members,  
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learners are supposed to be in class every schooling day (Wittenberg, 2005). However, this has 

not been the case among learners in South Africa. The scale of learner non-attendance in South 

Africa is serious and certainly requires attention.  

 

Most of the research in South Africa indicates that learners arrive late for school, where about 

20% of the learners are not at school by 8h30 (Moseki, 2004). The majority of absences in 

South Africa are authorised absences though partial absences occur. It was reported in one 

study that partial absenteeism occurs mostly in science subjects. Students absent themselves 

from difficult subjects such as mathematics and biology and this contributes to partial 

absenteeism.  

 

6.1 Reasons for Non-attendance  

 

Various factors contribute to learners not attending school. Personal, socio-economic and 

school factors have been regarded as the major factors causing non-attendance of learners in 

schools (van Wyk and Lemmer, 2009). These factors are discussed below. 

 

6.1.1. Personal Factors 

 

One important individual factor that leads to learners not attending school is learner illness 

(Bezuidenhout and Joubert, 2008). When learners are ill this warrants a valid reason for 

authorised absenteeism (Reid, 2007). Learners wonôt be deemed absent from school when they 

are sick to the extent that they canôt attend school. Non-attendance due to illness is therefore 

authorised absenteeism. Hallam and Roaf (1995) note that illness is an acceptable reason for 

not attending school. Certain diseases that can be spread to other learners such as chicken pox 

are valid diseases that warrant students not to attend school. Such diseases require permission 

from the educators for learners not to attend school. 

 

Age is another demographic factor that results in learners not attending school. Various studies 

have shown that older learners do not attend school as regularly as younger learners (Malcolm, 

Wilson, Davidson and Kirk, 2003). Learners also often lack self-confidence and are dependent 

on their parents, resulting in a decreased self-esteem (Lyon and Cotler, 2007).  
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Usually learners who fear failure and have learning problems are more likely not to attend 

school than learners who perform well (Thambirajah et al., 2008). It is also believed that 

learners who find it difficult to interact with fellow learners because of developmental problems 

miss school more often than learners who have a high self-esteem. 

 

6.1.2 Socio-economic Factors 

 

Poverty is an additional factor that inhibits learners from attending school in South Africa. A 

study conducted in the Eastern Cape found that poverty is one thing that stops learners from 

attending school. Most learners in rural schools are from poor backgrounds where their parents 

cannot afford to pay school fees. School fees, the associated costs of school materials, and the 

uniforms that learners are expected to have are among the barriers discouraging learners from 

attending school. Access to school is compromised by costs of school fees, uniforms, transport 

and costs of clinic visits (Nelson Mandela Foundation, 2005). Students in rural schools who 

fail to pay their school fees are sent away (Railsback, 2007).  

 

The HIV and AIDS pandemic facing the country is one of the social factors that contributes to 

the increased number of learners not attending school in Southern Africa (UNAIDS, 2006). In 

South Africa, HIV/AIDS is prevalent amongst 5.6% of children aged between 2 to18 years, 

according to the Human Sciences Research Council (DoE, 2007). The prevalence is higher in 

the 0-9 years age group (Nelson Mandela Foundation, 2005). A report by UNAIDS (2006) on 

children aged between 13 and 18 in Uganda found that these children have a parent or both 

parents living with HIV/AIDs. The increased HIV epidemic results in declined school 

attendance as children have to cater for their sick parents.  

 

A lack of transport among most rural learners also affects their attendance at school. Transport 

as a factor may lead to learners arriving late for school or not arriving at all for the day. This 

results in partial absenteeism in many cases as children may miss some classes because they 

could not be at school on time. Most learners in rural schools have to travel long distances to 

school thus presenting a major challenge to them to attend school daily. The Nelson Mandela 

Foundation (2005) research likened the walk to school to a óbridgeô between home and formal 

education. Often this óbridgeô is a threatening one, especially for girls who are vulnerable to  
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threats. These unsafe conditions associated with long walks to school affect learner attendance 

at school. Walking long distances under rainy conditions, among others, is one obstacle that 

affects learner attendance at schools. 

 

Food security is another factor contributing to learner non-attendance in schools. Due to 

increased poverty rates in South Africa, in rural areas most learners are forced to go to school 

having barely had a cup of tea, if anything at all to eat (Wittenberg, 2005). Some learners attend 

school after only having porridge at home.  Poor nutrition results in learners being unhealthy 

at school and showing signs of starvation, skin diseases and other health-related conditions 

(Nelson Mandela Foundation, 2005). The issue of children going to school hungry is widely 

spread in South Africa, and UNESCO (2009) reports that school feeding schemes increase 

learner participation, particularly in areas where poverty levels are high. It was evidenced that 

in rural schools where learners are provided with integrated nutrition programmes, the 

attendance is better as compared to rural schools where learners are not given integrated 

nutrition programmes. 

 

Teenage pregnancy is a further factor contributing to learner non-attendance. Having a child at 

a young age places a young woman at an immediate and long-term disadvantage. A study in 

Brazil indicated that early pregnancy was the primary reason for young women leaving school 

(Kearney, 2008). Most of the young females who have unwanted pregnancies are forced not to 

attend school due to pregnancy-related sicknesses. They also have to miss school to cater for 

their newborn babies, thus affecting their progress in school. Most learners who become 

mothers might leave school permanently; others may return to school and find it hard to 

progress.  

 

A further factor that is important to this study that affects learner attendance is the life of 

learners in urban and rural areas. The Nelson Mandela Foundationôs (2005) study reported that 

non-attendance is higher in rural areas than in urban areas in South Africa. Similarly, Zafar, 

Kgobe, Napo and Parker (2006) state that in South Africa, children who live in rural areas are 

reportedly much less likely to attend school than children living in urban areas. The attendance 

of learners improves as one moves from commercial farming areas to homelands and from 

homelands to urban informal areas. Children located in schools in inner deep rural areas are  
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more involved in economic domestic work-related activities than those in commercial areas 

(Nelson Mandela Foundation, 2005). Such learners are exposed to poor road and transport 

networks or have to walk long distances to school, which definitely affects their attendance 

rate at schools (UNESCO, 2009). 

 

Child labour is a further factor that can lead to learner non-attendance (Teasley, 2004). With 

the increased poverty in rural areas some learners are forced to find temporary employment to 

help to feed their families rather than attending school. Usually, older learners are confronted 

with this problem as they are forced to look after the younger ones, especially in homes were 

parents might have died from HIV/AIDS and the older children have no option other than to 

find employment to feed the family. It is reported that among the most common reasons for 

children not attending school in South Africa, especially in rural areas, is that their families 

need them to work (HRSC, 2005). Poverty-stricken learners are more likely to indulge in child 

labour as they need to find ways to support themselves.  

 

6.1.3 School Factors 

 

Increased violence, bullying, and sexual abuse in South African schools might be a factor 

leading to learner non-attendance (DoE, 2007). Violence and bullying in schools result in a 

loss of interest in school, increasing absenteeism, and eventually dropping out of school 

altogether (Buchel, 2006). Often learners who are sexually abused, bullied, or who are victims 

of violence lose interest in school or fear attending school, resulting in their decreased 

attendance at school.  

 

Where female learners are subjected to sexual advances by male teachers this contributes to 

their decreased attendance at school. According to the South African Human Rights 

Commission (2006), female learners are subject to sexual harassment by male teachers as they 

are coerced to engage in sexual activities for money or food. Such behaviours by teachers 

contribute to the decreased attendance of female learners in schools as they fear being sexually 

abused by their teachers.  
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In South Africa, bullying is predominant in urban areas where societyôs racial divides are still 

strong (Nelson Mandela Foundation, 2005). Discrimination is dominant in such schools, to the 

extent that learners who feel that they are being excluded find no reason to attend school daily, 

thus contributing to the non-attendance of such learners. Many learners from rural schools miss 

school because they fear being laughed at by other learners because of the conditions at their 

homes. Poverty-stricken learners are subject to such kind of abuse and this contributes to their 

decreased attendance at school. 

 

The punishment that children receive for late-coming is another factor that contributes to the 

non-attendance of learners in schools. Such punishment results in the full absenteeism of 

learners as they fear that if they arrive late for classes they will be punished. Such learners 

resort to not attending school at all. Kearney (2008) confirms that highly punitive measures 

contribute to learner absenteeism, indicating that inconsistency and minimal consequences for 

non-attendance can lead to learners not attending school. The excessive use of corporal 

punishment can lead to consistent teacher violence and this could also influence learner non-

attendance. In schools where corporal punishment is still practiced, guilty learners are more 

likely not to attend school as they fear to be punished (Moseki, 2004). Learners who fear being 

punished either for late-coming or for other negative behaviour are more likely not to attend 

school as they fear the punishment they will receive for such kind of behaviour.  

 

The relationship that exists between a learner and an educator also contributes significantly to 

learner non-attendance. When a positive, healthy relationship exists between a learner and an 

educator, the learner will attend school more often. If a negative, unhealthy relationship exists 

between a learner and an educator, however, the learner is more likely to miss school more 

often. Negative relationships between learners and educators usually result in educators making 

derogatory remarks that demotivate learners to attend school (Kearney, 2008). In this way, 

negative attitudes displayed by educators towards learners drive certain learners out of school. 

Insults and humiliating remarks by educators lead to school non-attendance (Moseki, 2004). 

 

The relationship that exists between a learnerôs parent(s) and the school may also contribute to 

non-attendance. In situations where there is poor communication between parents and the 

school, there is no co-operation, and this contributes significantly to learner non-attendance. If  
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learners see that their parents are not concerned about their activities at school, are not involved, 

and do not engage in building relationships with the educator, such learners may stay away 

from school knowing that their parents wonôt be concerned (Nelson Mandela Foundation, 

2005). Parental involvement therefore contributes significantly to learner attendance.   

 

6.1.4 Family Factors 

 

A weak parent-child relationship has been noted as contributing to learner non-attendance 

(Chisholm, 2004). A weak parent-child relationship contributes significantly to a parentôs 

decreased involvement in a learnerôs education. In the rural areas where learners live with their 

grandmothers, there is a weak relationship that exists between the two and this might add 

significantly to learner non-attendance in schools. Usually people who are not concerned with 

school or who never succeeded in school are less likely to get involved in education to the 

extent that such learners might tend not to attend school (Togo, 2009). UNESCO (2009) 

reported that where parent-child relationships are strongly established, and where parents have 

a greater interest in their children's education, children are more likely to attend school 

(Chisholm, 2004). 

 

Learners whose parents abuse alcohol and drugs exhibit high absenteeism rates. Parental 

alcohol and drug abuse and domestic violence are grouped under potential family factors that 

influence a learners' participation in education. It is believed that drug users and alcoholics are 

abusive to such an extent that they abuse their children hence resulting in decreased attendance. 

The children of alcoholic and drug-dependent parents may also not attend school because their 

parents may spend all of their money on drugs or alcohol, leaving their children without food 

and money for fees and uniforms (Williams, 2011).  

 

South Africa is characterised by single-parent households.  It is reported that learners who 

emerge from single-parent households are more likely to report higher levels of absenteeism 

than learners from households headed by two parents (Togo, 2009).  Learners who come from 

poverty-stricken and single-parent homes where the single parent suffers from HIV are 

particularly vulnerable to non-attendance in schools as these learners are often forced to assume 

the role of the head of the household (UNAIDS, 2006).  
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6.1.5 Environmental Factors 

 

Environmental factors contribute significantly to learner non-attendance in rural schools. 

Extreme weather conditions that are hazardous to learners can result in learner non-attendance. 

Floods, heavy thunderstorms and snow, for instance, can result in some learners not attending 

school (Hogan, 2008). Students who have to walk long distances to school will not attend if 

they see that heavy rains are about to pour; some might be late for school resulting in partial 

absenteeism. Very cold weather can result in rural learners not attending school as they are 

generally from poor families which canôt afford to buy jerseys to wear at school.   

 

7. Methodology  

 

This study constituted of a qualitative assessment of learner absenteeism in the rural town of 

Kogma Great Kai in the Eastern Cape province of South Africa. A qualitative approach 

involves the collection of data in an interpretive, naturalistic setting in an effort to interpret and 

make sense of phenomena in terms of the meanings people bring to them (Denzin and Lincoln, 

2000). The target population was the entire aggregation of learners who attended school in the 

area. The researcher used convenience sampling, which is a method of drawing representative 

data by selecting people because of their ease of availability or ease of access (Burns and 

Grove, 1997:236). Four official SMT members (principal, deputy principal, head of department 

and one educator) were interviewed. These officials were selected because they are the ones 

who deal with school management.  Data were collected by tape recording the information 

from the interviewers. The research took note of both verbal and non-verbal communication 

with regards to learner absenteeism in the small, rural town. The interview guide served as the 

primary instrument in data collection. 

 

8. Discussion of the Findings 

 

This section discusses the findings of the study under the following headings: perceived 

problems and causes of learner non-attendance, the effects of school policies on learner 

attendance, and the practice of managing learner attendance in schools. 
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8.1 Perceived Problems and Causes of Learner Non-attendance  

 

The data revealed that learner non-attendance was a major problem as the majority of the 

participants indicated that learners do not attend school regularly. Different participants 

highlighted different problems regarding learner attendance.  

 

The failure of the learners to attend classes while on the school premises was highlighted by 

some of the participants as a problem that must be managed. This was an indication that learner 

attendance was not properly managed by the SMTs. The lack of parental involvement in learner 

education was also viewed as a problem by the SMTs. The participants mentioned that parents 

were not responding to calls to come to school to account for the failure of their children to 

attend school. This means that SMTs were unable to work with parents when parents were 

called to account. There were few, if any sessions that were held between parents and SMTs to 

devise strategies of dealing with learner non-attendance. This suggests that when it came to 

issues of managing learner attendance, processes were not followed in accordance with systems 

theory.  

 

Systems theory requires that all aspects of the organisation are taken into consideration. A 

school is a system consisting of learners, teachers, parents, and school governing bodies 

(SGBs). This system is also influenced by the community at large and socio-economic factors. 

Any person working in line with systems theory should take into consideration all aspects 

pertaining to the school.  

 

According to Fayolôs administrative theory, a manager needs to be able to formulate plans, 

organise resources, and deal with people. In this study, there was no evidence that SMTs were 

dealing with people in managing learner attendance. Instead, in some cases, the task of 

managing learner attendance was assigned to the principal, who used his/her discretion in 

phoning the parents to come to school to account for their childrenôs absence, for instance. As 

one of the most important factors in enhancing learner outcomes, managing school attendance 

requires the collaboration of all of stakeholders. In other words, in order for SMTs to effectively 

manage learner attendance, they should work in collaboration with other relevant stakeholders.  
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The school environment as a system shows how SMT and other stakeholders could work 

collaboratively in achieving learner attendance.  

 

The SMTs have witnessed that poverty/hunger, alcohol/drug abuse, a lack of commitment by 

learners, poor teacher attitudes, teenage pregnancies, laziness, peer pressure, household work 

obligations, a lack of parental involvement, sickness, a fear of punishment, and abuse (sexual 

and bullying) are some of the  problems in their schools but there were no efforts in place to 

deal with these problems. They also agreed that the long distance most learners had to travel to 

get to school was a problem, resulting in some learners being marked absent as the register was 

supposed to be marked at 08:00 in the morning. The regular marking of registers indicated that 

SMTs were mainly concerned with control rather than forming strategies to dealing with the 

problem of learner absenteeism. 

 

Poverty was again viewed as a serious factor attributing to learner non-attendance, with the 

SMTs mentioning that learners stay with their grandparents, who depend solely on pension 

grants for a living. Child-households were also highlighted by the SMTs, stating that some of 

the learners do not have parents. As the heads of families, these students perform household 

chores before attending school. This is in line with what was raised by the Nelson Mandela 

Foundation (2005).  In addition, some of the participants concurred that access to school was 

compromised by the cost of school fees, uniforms, transport and clinic visits. They further 

mentioned that bad roads and damaged bridges were problems, especially in the winter season. 

Cold winter weather, wind, bad rains and thunderstorms cause learner non-attendance to 

increase. It became apparent, therefore, that poor learner attendance was not just a school 

matter, but also a societal matter, making it crucial for SMTs to work with communities to 

improve learner attendance in the selected schools. 

 

The lack of parental involvement was also rated highly by the participants indicating that many 

of the learners were staying with grand-parents. According UNESCO (2009), in the rural areas 

where learners live with their grandmothers, there was a weak relationship that exists between 

the two and this might significantly impact on learnersô non-attendance in school. When a 

strong relationship exists between the parents and children, and where parents have a greater  
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interest in their childrenôs education, children were more likely to attend school (Chisholm 

2004). It was also noted that grand parents cannot walk the long distance to attend school 

activities. The participants from the schools strongly agreed that long distances, bad roads and 

bad conditions of bridges were contributing to learner non-attendance. This was confirmation 

of what Hogan (2008) indicated as one of the reasons for learner non-attendance at school. 

Floods, heavy thunderstorms and snow can result in some learners not attending school (Hogan, 

2008). 

 

The fact that it most participants indicated that learners who do have adequate school books 

and uniforms was a cause of learner non ïattendance might be an indication that SMTs did not 

have a strategy to manage learner non-attendance in the selected schools. 

 

Although the data revealed that drug and substance abuse were causes of learner non-

attendance, there was no indication of how SMTs deal with this problem and this was worsened 

by the fact that parents were not taking part in school governance. 

 

8.2 Effects of School Policies on Learner Attendance 

 

The SMT strongly agreed that there was a learner attendance policy in the rural schools under 

investigation and they indicated that it was the general national policy for learner attendance. 

They confirmed that the policy promotes punctual and regular attendance at school and 

provides schools with standard procedures for recording, managing, and monitoring learner 

attendance. However, most of the participants agreed that they have not developed their own 

learner attendance policy that would talk specifically to their own problems or challenges. Only 

the national policy was used. According to the responses of the participants, only a plan, not a 

policy, was developed by the SMTs. 

  

Some of the participants were not even aware that they were expected to develop their own 

policy and review it annually. They accepted that the learners were still arriving late and 

roaming around the streets even though the national policy was implemented at their schools. 

It is the responsibility of the SMTs to develop an attendance policy and a plan that talks 

specifically to the challenges of their particular schools. The view of Morris and Rut (2004) is 
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that if such a policy was created in the school and communicated to the educators and parents, 

learner attendance was likely to increase. 

 

The participants also confirm that the lack of parental involvement was still a problem in their 

school. When parents were asked to come and account for the non-attendance of their child, 

they failed to comply because of the long distance to school. The fact that parents were not 

turning up when they were called to account for their childrenôs absence might be an indication 

that they did not regard any procedure that was not the product of their engagement. It means 

that the policy and the plan have not addressed the problem of the long distances to these rural 

schools. According to the responses from the participants, it was clear that there were gaps in 

the existing national policy to cover the challenges of the rural schools under investigation in 

this study.      

 

8.3 The Practice of Managing Learner Attendance in Schools 

 

It emerged that SMTs did not have good practices that sought to combat learner non- 

attendance. This was confirmed by the fact that there were many problems associated with 

learner non-attendance. The majority of the participants, however, were of the view that SMTs 

assisted in managing learner attendance despite there being no formal procedure developed at 

school level that was followed to manage learner attendance. The introduction of the learner 

attendance register was mentioned by the participants as one of the best practices implemented 

by the SMTs. The majority of the participants confirmed that SMTs have acknowledged that 

there is learner non-attendance problem in their schools and that they have developed a plan to 

reduce learner non-attendance. However, there was no indication of parental involvement in 

the plan.  

 

SMTs noted that parents were not attending school meetings during the week days and this 

resulted in the schools changing meeting days to Sundays, after church. This practice was noted 

as best as it improved the attendance of parents. However, there was no indication of how 

parents influenced learner attendance in these meetings. It could therefore be assumed that the 

SMTs simply presented their plans to the parents without considering their inputs. There was  
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also no indication that teachers were involved in the planning of any strategy by the SMTs to 

manage learner attendance.  

 

This practice of SMTs not involving teachers and parents in managing learner attendance is 

not in line with Fayolôs theory of administration. Fayol (1937) places emphasis on the 

administrative function of management. There was no evidence of coordination of programmes 

that were aimed at managing learner attendance in the selected schools. 

 

The fact that the SMTs did not have a clear strategy that sought to include all of the stakeholders 

in the management of learner attendance was an indication that they were not running schools 

in line with systems theory. Systems theory puts forth the premise that organisations, like living 

organisms, were made up of numerous component subsystems that must work together in 

harmony for the larger system to succeed (Kast and Rosenzweig, 1972). According to this 

theory, the SMT members should not try to work alone in addressing learner non-attendance 

but must involve other members of the school in order to produce initiatives that can help the 

whole system (the school) achieve its goals. Kast & Rosenzweig (1972) indicate that systems 

theory also enables us to understand the component and dynamics of client systems, the school 

community in this case, in order to interpret problems and develop a balanced intervention 

strategy.        

It was reported that the SMT members did communicate the policies and the plan to all relevant 

stakeholders that they think can assist in the management of learner non-attendance. However, 

the involvement of these stakeholders in the policy development stage was not highlighted in 

the findings.  

 

9. Conclusion 

 

From the findings of this study, it can be concluded that there is a problem of learner non-

attendance in the rural schools in the Kogma education district. This was made evident by the 

responses of the participants which highlighted that learners are sometimes fully absent from 

school, and that others, despite being on school premises, do not attend classes. The researcher 

also came to conclude that the practices implemented by schools to manage learner non-

attendance have been ineffective as learner non-attendance is still a problem at schools.  
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Although various practices have been implemented,  they have not yielded satisfactory results 

in helping to significantly reduce learner non-attendance. The researcher can also conclude that 

the SMTs in question relied too heavily on the national learner attendance policy, without 

devising strategies to manage learner attendance that suited their particular context. 

 

10. Recommendations   

 

The following recommendations are suggested: 

 

¶ Rather than relying solely on national policy, it is recommended that clear SMT policies 

for managing learner non-attendance be developed and communicated to all school 

stakeholders. The policy should clearly specify the roles of each stakeholder in managing 

learner non-attendance at school. 

¶ In ensuring policy implementation, the Department of Education should develop a manual 

for the SMTs with regards to the implementation of learner attendance policies so that the 

line of operation of the SMTs is clear. 

¶ A lack of parental involvement has been noted as one of the causes of learner non-

attendance. SMTs should therefore strive to hold meetings where learnersô parents are 

asked to attend so that they can see how schooling is beneficial to their children. 

¶ Due to the diversity in geographical locations, societal norms, values, and culture, there is 

a need for a policy which seeks to address the problems in each schoolôs specific area.  

¶ There is a need for prescribed formal procedures which state the process and procedures to 

be followed if there is learner non-attendance. This includes calling of parents or guardians.  

¶ Coordination through the team secretariat should be central to the planning and 

implementation of policies and programs for managing leaner attendance.  

¶ Learner non-attendance is a community challenge. All stakeholders should therefore be 

involved in finding solutions to mitigate the problem.  

¶ To address the lack of communication of policies and planning to all relevant stakeholders, 

annual meetings are needed to clearly outline the policies and planning of programs to 

address learner non-attendance. These meetings should also table challenges, report on how 

problems have been dealt with, and the possible way forward.  
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¶ Continuous moderation and assessment should be also emphasised to ensure that there are 

steps and measures which are taken to mitigate problems.  

¶ Schools should ensure that there are websites and newsletters to keep stakeholders 

informed of the school calendar. Accountability and transparency of the school processes 

and system should be upheld.   

¶ To address the lack of government policies which address the challenges of rural schools, 

the district and provincial offices of the department of education should be involved and 

informed of the unique problems faced by rural schools. 

¶ With regards to the lack of resources and infrastructure development, there is a need for the 

government to ensure that the learnersô needs are met and that their learning environment 

is stable and conducive to learning.  This also includes roads, bridges, and effective mode 

of transportation.  

¶ Bullying and violence within schools should be reported and dealt with accordingly to 

ensure that other learners are not affected. A support system should also be put in place to 

address the societal and social problems which result in the non-attendance of learners.  

 

The following recommendations are suggested for further research: 

 

¶ This study focused exclusively on secondary schools, therefore it is recommended that 

future studies focus on primary schools. 

¶ It is recommended that a comparative study of rural and urban schools be conducted. 

¶ It is also recommended that future research focuses on the role of parents on learner 

attendance. 
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Educating a child with special needs or disability in Nigeria continues to raise concerns of a 

lack of quality. While education is provided for in the 1999 Constitution of Nigeria, it is seen 

as more of an obligation than a right by the majority of Nigerians. From the Nigerian child 

with a hearing impairment to the one with vision or mobility challenges, the question of their 

rights in education remain violated and neglected. The absence of equal treatment affects the 

dignity of the Nigerian child.  

 

It is on the above premise that the authors adopt a multidisciplinary approach to analysing the 

education of children with special needs in Nigeria. The study draws from international and 

national legal frameworks and argues that more needs to be done to ensure quality in 

education. In addition, the study advances the legal basis for holding governments accountable 

for failing to meet its obligations in the education of the Nigerian child. The paper is structured 

in different sections which deal with the legal framework, conceptual clarifications, and the 

advancement of the basis for demanding equal and quality education for the Nigerian child. 

Finally, the paper makes some conclusions and recommendations.  

 

Keywords: education, child, disability, courts, constitution, inclusive  

  

mailto:Azubike.onuoraoguno@gmail.com
mailto:Blaire.onuora@gmail.com


Educor Multidisciplinary Journal                                                    Vol. 2 No.1 December 2018 

ISSN: 2663-2349   Page | 33  
 
 
 

1. Introduction  

 

The importance of education and its role in the development of any nation cannot be 

overemphasised. To paraphrase the words of Mandela, education is a tool through which the 

child of a peasant farmer can become a teacher, a leader, and possibly even the president of a 

nation (Exley, 2013). Fafunwa (1974) sees education as a means of transforming a society, 

while Nduka (1975) sees education as a means of preserving the culture and way of life of a 

people. Obayan (2003) describes the continuum to post-functional literacy as basic education.  

 

While the above captures the essence of education, it is noted that defining education is not as 

simple. Authors like Fafunwa (1974) have defined education as the totality of the process of a 

life from cradle to grave. One can deduct from Fafunwaôs concept that education can be divided 

into several strata- formal, informal and non-formal. Aside the sphere of formal, informal and 

non-formal education, Nigerian education is divided into four phases of pre-basic, basic, 

secondary and tertiary education (UBE Act, 2004). The focus of this paper is on the basic phase 

of the education of the Nigerian child, with particular reference to the child with disabilities. 

Certain factors influence the education of a child; these could be divided into the areas of 

accessibility, affordability, availability, adaptability (Tomaġevski, 2004). 

 

While education is hugely premised on policies, the law as a regulatory instrument is central 

to how a society is determined and run. For instance, Nigeria is run according to the 

Constitution of the Federal Republic of Nigeria (CFRN, 1999) alongside other Acts of the 

National Assembly (Duze, 2012). It is also to be noted that aside from national laws, Nigeria 

also has obligations under international law. Nigeria has entered into several treaties that it 

must strive to follow and not violate. Some of these include the African Charter on Human and 

Peoplesô Rights (ACHPR), the African Charter on the Welfare and Rights of a Child 

(ACWRC), the UN Covenant on the Rights of Peoples with Disability (CRPD), the 

International Covenant on Economic, Social and Cultural Rights (ICESCR), and the Universal 

Declaration of Human Rights (UDHR), among others (Anyanwu & Onuora-Oguno, 2013). 

 

Despite the abovementioned national and international laws, statistics show Nigeria to have 

about 10.5 million children out of school (UNESCO, 2013). The Nigerian government, through  
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the minister for education, claim that the figure has recently been reduced to 8.6 million 

children (The Nigerian Guardian Newspaper, 2018). Aside from this, the quality of education 

has remained a major worry. Corruption in the education sector remains high, depriving 

millions of children from accessing basic education and moreover, basic education of a high 

quality. Most severely affected in this matrix are children living with disability. While special 

education is well captured in the policies, the level of access and availability remain at its 

lowest ebb. With the emerging concept of inclusive education, it is therefore pertinent to 

examine what role the law is able to play in guaranteeing the inclusive education of the Nigerian 

child in Nigeria. 

 

On the basis of the above, this paper examined the question of the 4Aôs in Nigeriaôs basic 

education in line with examining the question of quality. The paper discusses inclusive 

education and its applicability to Nigerian education, examined the role that the law can play 

in guaranteeing the education of the child with disability in Nigeria, and finally, makes 

conclusions. 

 

2. The 4As in Nigerian Basic Education, in L ine with Examining the Question of Quality 

 

The theory of the 4As was development by a former United Nations Special Rapporteur on 

education. The 4As are identified as: 

  

¶ Accessibility 

¶ Availability 

¶ Affordability 

¶ Adaptability 

 

The question of accessibility deals with the ability of a child to easily access schools within a 

particular circumference from his/her place of dwelling. Therefore, if a child has to travel more 

than 5km to access a school, it is said not to be accessible (General Comment No 13,199). 

When we talk of accessibility, the question of how easy it is for school children to access the 

school also comes into play. Access for the blind, deaf, and crippled are all parameters for 

monitoring the  
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level of availability of education. In addition to the aforementioned parameters, the availability 

of brails, learning aids and reasonable accommodation are some other parameters that could 

inform access for persons with disability 

 

With regards to availability, the question is to what extent schools are available in the 

community. When they are available are they sufficiently accessible in terms of the necessary 

infrastructure? What, for example. are the sanitary conditions of the school like to ensure the 

protection of the girl child? The question of availability therefore goes beyond having physical 

structures place. It also pertains to the quality of the available infrastructure. In this situation, 

the more disadvantaged situation of the girl child and those including those living with some 

form of disability is noted by the authors (World Bank, no date). 

 

The third A speaks of affordability. What costs does the child have to bear to access the 

available education? Calculating affordability has to contend with the challenges of 

transportation, labour and other unseen costs that a pupil has to bear, either directly or indirectly 

(Woolman and Fleisch, 2009). In some Nigerian communities, the Parent Teachers Association 

(PTA) is tasked with employing what are now called PTA teachers. The parents must bear the 

cost of this and a child whose parents are unable to bear such cost will not have access to 

school. 

 

The fourth A deals with the question of adaptability. Considering places described as hard to 

reach in some areas of Nigeria, to what extent is the curriculum and calendar able to adapt to 

their peculiarities? It has been found, for instance, that deviating religious ideologies have 

affected and continue to affect the level of acceptability of education to the northern part of 

Nigeria (Fafunwa, 1974). Again, the conflict between the Western concept of education and 

the African concept has created a dysfunctional premise which affects the level of access to 

education (Hansungule and Onuora-Oguno, 2013). The question of adaptability also speaks to 

the ability of schools to ensure the elimination of all forms of discrimination that might be 

capable of eroding the dignity of a child (Hansungule and Onuora-Oguno, 2013; Fafunwa, 

1974; Adetutu, 2010). The Almajiri and fisherman style of education are good initiatives lauded 

in Nigeria in this direction, however, the question of efficiency and curriculum relevance looms 

large. 
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The interplay of the 4As in the education sector discussed above is intended to ensure the 

quality of education., however according to recent statistics by UNESCO, Nigeria remains the 

nation with the highest number of out-of-school children. This statistic implies an absence of 

either one or all of the 4As. Having discussed this, this paper proceeds to perform a conceptual 

analysis of inclusive education and its applicability to Nigerian education.  

 

3. Inclusive Education and its Applicability to Nigerian Education 

 

According to Kavale and Forness (2000), the process of ensuring that schools conform to 

standards and meet the requirements of any child is inclusive. The approach of inclusion in 

education began in the aftermath of the Salamanca Summit in 1994. The idea was to ensure 

that the hitherto special educational structure was discouraged. The main reason for this was 

the argument that a child trained in a special education school would not be living in a óspecialô 

society but rather an inclusive one (Serges-Alain, 2013). The underpinning factor here is that 

every child (regardless of their ability) must have adequate access to education. Vislie (2003), 

on another hand, sees inclusive education as a process and not a state. Rose (2001) further 

stresses the need to have the relevant teachers to be able to drive inclusive education in Nigeria 

as this will help to curb the challenges of discrimination and enhance quality in curriculum 

interpretation and implementation.    

 

The applicability of inclusive education is grounded in both the national and international laws 

previously mentioned. On a national front, Section 18 of the CFRN (1999) provides the main 

basis for the education of the Nigerian child. This is provided in Chapter 2 of the Constitution, 

however, which to a great extent makes it a mere aspiration, excluding it from the watchful 

eyes of the law via the courts. In addition to the CFRN, the National Policy on Education (NPE, 

2013) further provides for inclusive education. However, it does not clearly mark out the 

difference between special education and inclusive education, with the latter embracing the 

former in its approach to learning (Ghergut, 2012). The Universal Basic Education Act (UBE 

Act, 2004) is another pivotal policy document in the realisation of basic education in Nigeria, 

yet its description and prescription of inclusive education is incomprehensive to say the least 

as it simply makes mention of the term without giving content to it. 
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Despite the paucity of provisions in local legislation for inclusive education and the position 

of education as a fundamental human right, international law can provide succor to the Nigerian 

child. Article 26 of the UDHR, articles 13 and 14 of the International Covenant on Economic,  

 

Social and Cultural Rights (ICESCR), Article 28 of The Convention on the rights of the Child 

(CRC), and Article 11 of the African Charter on the Rights and Welfare of the Child 

(ACHRWC), are all examples of international law instruments that are applicable to education 

in Nigeria. While the above instruments speak generally to the question of the childôs access 

to education, the Covenant on the Rights of Peoples with Disability (CRPD) specifically covers 

the challenge of inclusive education.  

 

Article 24 of the CRPD states that parties should ensure that: 

 

a) Persons with disabilities are not excluded from the general education system 

on the basis of disability, and that children with disabilities are not excluded 

from free and compulsory primary education, or from secondary education, on 

the basis of disability; 

b) Persons with disabilities can access an inclusive, quality and free primary 

education and secondary education on an equal basis with others in the 

communities in which they live; 

c) Reasonable accommodation of the individualôs requirements is provided; 

d) Persons with disabilities receive the support required, within the general 

education system, to facilitate their effective education; 

e) Effective individualised support measures are provided in environments that 

maximise academic and social development, consistent with the goal of full 

inclusion. 

 

The paper now proceeds to examine how the applicable laws discussed can be leveraged to 

guarantee inclusive education in Nigeria. 
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4. The Role the Law Can Play in Guaranteeing the Education of the Child with 

Disability in Nigeria  

 

The use of the word ólawô in this paper represents both the letter of the law and legal 

institutions. Two of such institutions discussed in this paper are the Nigerian courts and the 

Nigerian National Human Rights Commission. In determining the roles the two institutions 

can play, examples will be drawn from their counterpart institutions in South Africa and India. 

 

4.1 The Courts 

 

The first challenge the Nigerian courts have in using the law to guarantee access to education 

in general is has been identified as the placement of Section 18 of the in Chapter 2 of the CFRN. 

This chapter has been deemed to be non-justifiable by virtue of section 6(6)(c) of the CFRN. 

According to Egbewole and Onuora-Oguno (2012), however, this challenge can be overcome 

by relying on the obligations of Nigeria to various international law treaties. Furthermore, the 

role the law can play via the courts has been shown in South Africa and India respectively. 

According to Skelton (2013), the courts have the power to provide direction for the legislation 

in the implementation of policies that affect availability and access to education.  

 

In the Western Cape Forum for Intellectual Disability v Government of the Republic of South 

Africa case, the courts held that the onus to ensure the provision of education lies more on the 

state than individuals. The court consequently ordered the state to increase the funding of a 

private NGO that catered for the education of children with disabilities. Commenting on the 

importance of the case, Murungi (2011) reiterated that the case was important and timely as it 

exposed the obligation of states to honor its obligations under international law. The impact of 

this case means that in Nigeria, various homes that are run on a philanthropic basis may be able 

to get some form of subvention from the government to aid the continued and effective running 

of the homes. 

 

In another case which hinged on availability, the courts found that the destruction of an 

educational institution without providing for adequate alternatives is not in the best interest of 

the child. The Juma Musjid Primary School and others v Essay NO and others case highlighted 

both the negative and positive right content of the right to education. In application to Nigeria, 
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it is imperative that the law is able to bear down on activities in the various private-owned 

schools that have been notorious for violating both the rights to and in education (Jjuko and 

Kabonesa, 2007). Another challenge that has been noted by several scholars in Nigeria relates 

to the availability of teachers (Fredickson, no date). The law, however, can be used to ensure 

the resolution of this challenge.  In the Centre for Child Law and others vs The Minister of 

Basic Education and others case, the courts reversed the dismissal of about 4000 teachers based 

on the finding that the budget must not be used as a premise to violate constitutional and 

international law obligations of the state.  

 

Examples from India represent the perception of the central and intrinsic role of education to 

every child. The India situation represents the essence of understanding that denying a child 

education is equal to denying such a child life (Unnikrishnan J.P. v. State of Andhra Pradesh, 

1993). 

 

The above examples have demonstrated that the law, as exercised by the courts, has a very 

important role to play in guaranteeing access to education and therefore can be engaged by 

Nigerians towards realising the rights of the child to basic education. 

 

4.2 National Human Rights Institutions (NHRI)  

 

Generally seen as a quasi-judicial body, the NHRI was created based on the Paris Principles to 

enable the realisation of human rights in nations. During the Military Juanta of Abacha, Nigeria 

established its NHRI; however, its operation was poor due to the general suppressive nature of 

the military regime.  
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The National Human Rights Commission Act (NHRC Act, 2004), places an obligation on the 

Commission to, among other things, ensure that they: 

 

a) monitor and investigate all alleged cases of human rights violation in Nigeria and 

make appropriate recommendations to the Federal Government for the 

prosecution and such other actions as it may deem expedient in each 

circumstance;  

b) assist victims of human rights violations and seek appropriate redress and 

remedies on their behalf;  

c) undertake studies on all matters relating to human rights and assist the Federal 

Government in the formulation of appropriate policies on the guarantee of human 

rights;  

d) publish regularly reports on the state of human rights protection in Nigeria. 

 

From the mandate stipulated above, the NHRC is an institution that can be relied on by 

stakeholders in Nigerian education (especially those in the area of inclusive education) to create 

awareness of the on-going neglect and rot in the sector. While the NHRC must be strengthened 

to realise its full potential, it provides a promise that can be utilised. In both South Africa and 

India, NHRIs alone have served as tools in the hands of the law to assist in realising of the right 

to education.  

 

In The Head of Department: Department of Education, Free State Province v Welkom High 

School & Harmony High (The Welkom Case), for example, the South African Human Rights 

Commission was admitted as an amicus. Consequently, if the NHRC utilises its promotional 

mandate, it is envisaged that it can collaborate with bodies like the Nigerian Union of Teachers 

(NUT) and other bodies to guarantee the right to the inclusive education of the Nigerian child. 

 

5. Conclusion 

 

The paper has attempted to conceptualise education from the perspective of various Nigerian 

scholars. In addition, it examined the various legal instruments that regulate education in 

Nigeria. The study found that education in Nigeria remain at its lowest ebb in terms of access 

and quality. In examining the role the law can play in enhancing access to inclusive education, 
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the paper concludes that the despite the shortcomings of Nigerian laws, international law places 

an obligation on Nigeria to ensure the proper implementation of policies. It is also concluded 

that in countries like South Africa and India, the law has been effectively used to ground the 

realisation of education.  

 

Finally, it is concluded that the courts and the National Human Rights Institutions are important 

bodies that will aid in realising access to an inclusive education in Nigeria. The paper concludes 

by recommending enhanced cooperation between the various organisations involved in 

education in Nigeria and that they use the law as a viable tool to realise inclusive education in 

Nigeria.  
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DETERMIN ING THE POSSIBILITY OF EXTENDING THE ACADEMIC 

ADVISING CENTREôS FUNCTION TO AUGMENT STUDENTSô PROFESSIONAL 

PREPAREDNESS FOR EMPLOYMENT 
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This article seeks to determine the capabilities of the Academic Advising Centre (AAC) in 

assisting students in preparation for their transition from the college to the workplace. The 

AAC aims to support students academically, helping them to reach their academic goals and 

to succeed. Therefore, the aim of the study is to determine the possibility of extending the AACôs 

capabilities in equipping students with employability attributes and to make recommendations 

to extend the role of the AACôs functions.   

 

The study adopted a quantitative approach to collecting data from the target population, that 

being the AAC. A random sample was chosen which comprised the academic advisors who 

were available to participate in the survey questionnaire administered via SurveyMonkey. The 

sample selected consisted of 46 respondents.  Thirty-seven responses were received.   

 

The key recommendations from the study were sourced from both secondary and primary 

research. In terms of secondary research, literature reveals that academic advising should 

adopt a developmental approach that integrates career advising to mentor students 

academically. This approach should facilitate a process in which students are aided in learning 

about themselves, their goals, and how to attain them. From a primary research perspective, 

most of the academic advisors are aware that there is a need for training and development to 

facilitate students beyond their academic career through career advising. 

 

Keywords: Academic Advising Centre, employability attributes, academic advisor, career 

advising, employability, academic success   
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1.1 Introduction   

 

The article seeks to determine the capabilities of the Academic Advising Centre (AAC) in 

assisting student in preparation for transition from college to the workplace. The AAC aims to 

support students academically to reach their academic goals and successes. Within the context 

of academic advising, the interaction between students and advisors should be academically 

and career oriented. The interaction should identify the academic paths to reach prospective 

career goals.   

 

To enhance the role of academic advisors and student success, the AAC extends its functions 

to the integration of academic and career advising, specifically by instilling employability 

attributes in students. For this study, óemployabilityô is defined as a set of attributes and 

competencies that the AAC will attempt to integrate with academic support services in order 

to develop self-empowerment and reflective learning amongst students. 

 

1.2 Research Problem 

 

The AACôs main services are to assist students academically and to mentor students to help 

them to achieve academic excellence. The AACôs mission is ñBuilding relationships for 

academic successò.  By interacting with students and other colleagues, the researcher has 

experienced instances where students would ask for additional assistance with regards to their 

career prospects and professional preparedness for employment. 

 

1.3 Aim of the Study 

 

The aim of the study is to determine the possibility of extending the Academic Advising 

Centreôs capabilities to equip students with employability attributes and to make 

recommendations to extend the AACôs functions.   
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1.4 Research Objectives 

 

¶ To determine the possibility of extending the AACôS functions to augment studentsô 

professional preparedness for employment. 

¶ To make recommendations to extend the role of the AAC based on the findings of the study. 

 

1.5 Research Questions 

 

¶ What are the possibilities of extending the AACôs functions to augment studentôs 

professional preparedness for employment? 

¶ What recommendations can be made to extend the role of the AAC based on the findings 

of the study? 

 

2.  Literature Review  

 

2.1 Introduction  

 

Education has been recognised as an experience that brings change to aspiring youth. The 

educational experience should therefore expose students to curricular components that 

facilitate smooth transitions throughout their academic and career prospects (Watson, 

2002:208). There is a robust body of literature which deals with higher education as a tool that 

plays a role in creating and preparing young people for career development and independence. 

For instance, the UK government policy prioritizes education and the enhancement of graduate 

employability. It recognises that academic achievement is equally important as extracurricular 

achievements (Taylor, 2016).  

 

2.2 Receiving Career Guidance when Enrolling for a Course 

 

The definition of student success encompasses academic achievement, whereby a student 

engages in an educational purpose with the outcome of attaining knowledge, skills, and 

competencies (te Wierik, Beishuizen and Van Ons, 2015:1948). Therefore, the education 

students receive should prepare them for future occupations and bring with this an awareness 

of the basic qualities and skills necessary to succeed beyond graduation (Chireshe, 2012:305). 



Educor Multidisciplinary Journal                                                    Vol. 2 No.1 December 2018 

ISSN: 2663-2349   Page | 48  
 
 
 

When a child goes to school, it is to acquire knowledge that will enable a better future. So, the 

education that the child receives, should help in preparation for employment (Hughey and 

Hughey cited in Chirese, 2012: 305). 

 

Although knowledge and skills can be acquired in many ways, Barres (2013:275) states that 

students enter college excited about their prospective careers within their chosen field of study. 

Unfortunately, many students graduate with unclear career paths and a loss of passion. Karp 

(2013:2) further elaborates on how complex the completion of college is, explaining that 

multiple junctures may overwhelm students into making incorrect choices and failing to finish 

their courses. Karp (2013:2) further explains that although college offerings may be 

intellectually attractive, these can unfortunately be overwhelming to students and create 

barriers to their success. 

 

The primary focus of academic advising is to establish a developmental approach where 

students are supported in a meaningful educational process which ensures academic success. 

According to Grites (2013:5), by taking a developmental approach, higher educational 

institutions support and stimulate students in a systematic process based on student-advisor 

relationships. Grites (2013:5) further elaborates on developmental academic advising, 

describing it as a relationship focused on enrichment, identifying life goals, acquiring necessary 

skills, and personal growth. The developmental approach should reflect the institutionôs 

mission with respect to developing students. When an institutionôs mission reflects a 

developmental approach, it is evident through supporting students comprehensively with 

information, academic support through advising, guidance and assistance in making 

educational and occupational choices.  

 

According to Karp and Stacey, (2013:1), advisors play a tremendous role in assisting students 

in making choices in complex environments and guiding them to additional institutional 

services that link the overall academic experience. Young-Jones, Burt, Dixon, and Hawthorne 

(2012:7) elaborates that an advisor can play a pivotal role in encouraging students to involve 

themselves more in co-curricular activities. Such activities go beyond curriculum by 

complementing the learning experience of the student by providing opportunities to identify 

their strengths and interests relevant to their career goals. Young-Jones et al. (2012:7) have 

also observed that empirical research primarily demonstrates the impact of advising with 
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student retention, rather than on student outcomes. Research is therefore needed to better 

understand the impact of advising on a studentôs career development, and to further enhance 

the role of academic advisors. 

 

2.3 Career Guidanceôs Role in Course Completion  

 

McCalla-Wriggins (2016:2) states that career advising is needed by all students. With sixty 

percent of learners in South Africa having not received career guidance or counselling at 

school, Maree and Beck (2004) have observed that South African schools in disadvantaged 

communities are not properly utilising career guidance programmes, such as life orientation. 

Maree and Beck (2004) further express that in 2009, learners who passed matric had not 

received career guidance and consequently did not apply to further their studies at higher 

educational institutions. These realities need to be explored by institutions as opportunities and 

a sense of responsibility should prompt them to proactively create academic structures to guide 

students in exploring vocational options that suit their strengths, skills and passions (Kuhn and 

Padek, 2009:3).  

 

The effects of career guidance and its potential can be considered at different levels:  individual, 

organisational and societal. Through better management and making the choices regarding 

academic prospects clearer, an individualôs potential can be magnified. If learners are assisted 

in identifying learning programmes that are in alignment with their aspirations, there is a 

potential benefit that could stream to education and training providers. Lastly, in a societal 

context, efficient human resources can arise from career guidance. Where learners are 

encouraged and motivated, there are fewer dropouts from educational institutions.   

 

According to Karp (2013:1), to improve completion rates and help students to attain their 

educational goals, colleges need to have a variety of reforms which they plan to implement. 

This, Karp (2013:1) explains, builds on the notion that if a student has a clear path to follow, 

the likelihood of course completion is improved. Karp (2013:1) further elaborates that such 

reforms should be predicated on the notion that students can identify appropriate programs of 

study and connect those to their longer-term academic and career goals. Lastly, Karp (2013:1) 

believes that for colleges to be effective, they need to shift their focus to guidance and advising 
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activities that assist students in identifying and pursuing appropriate goals which are relevant 

to their interests. 

 

2.4 Integrating Academic Advising and Career Advising  

 

Nelson (2016:3) believes that teaching encompasses different forms that begin with classifying 

student learning outcomes. Advising is therefore one form of teaching, where the predominant 

task is helping a student to clarify and set their goals. It is therefore imperative that an academic 

advisor acknowledges timing when imparting information - understanding first what is 

required, and whether expertise is needed.  

According to Nelson (2016:3) for advisors to transit to career advising, preparation is needed. 

Such preparation will allow new dimensions of advising to be explored on how to meet 

studentôs needs. Through the expansion of advising to career advising, a change in approaches 

will occur that will focus more to studentôs needs, and how to connect their prospective careers 

with their current academic state. Therefore, a soundly good mission statement that 

encompasses the expansion should be comprehensive in educating and promoting qualified 

individuals with employability skills to contribute to the economic status of their communities 

(Nelson, 2016:4). 

 

Academic advisors play an important role in providing academic and career advising. 

According to Karp (2013:5) literature has identified how academic and career advising to 

intertwine and sometimes overlapping. So, under ideal circumstances, such elements should 

enhance student engagement, whereby a student is advised on how to explore and to decide on 

a career goal.  

 

The utilisation of counselling and advising programmes underlines the fact that students enter 

college with career goals. Institutions have consequently allocated resources to advising and 

counselling, the intent of which is to help guide individuals along the path of clarification. 

Advising and counselling is most effective when it is required by the students and when the 

two are systematically linked to one another as well as to other student services and 

programmes. The effectiveness of advising and counselling is further enhanced when they form 

an integral part of the educational process, which all students are expected to experience (te 

Wierik et al., 2015:1947). 
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Within the vast body of literature, Karp (2013:5) has identified academic and career 

counselling as integrated and sometimes being separate. Karp (2013:5) emphasises that the  

purpose of advising is not merely to impart information to students. The purpose of advising 

entails a process of facilitation whereby students are supported in self-awareness, 

identification and in the attainment of their goals. 

 

2.5 Studentsô Inquiries about Career Guidance in Academic Advising Sessions 

 

According to Pargett (2014:2), there is a strong need for a relationship between the advisor and 

the student. Some researchers believe that it is up to the student to seek and maintain a 

relationship with the advisor and to disclose information at their discretion, however the effort 

needs to go both ways for a professional relationship between the advisor and the student to be 

formed. An academic advisor plays a pivotal role in studentsô academic success by mentoring 

the students and providing them with expert advice to augment their development (Pargett, 

2014:2).  

 

Developing a developmental approach can be expensive for some institutions. Some expenses 

can require additional staff members and program tools to be developed. For instance, 

according to (Levin and Garcia cited in Karp 2013) City University of New York has a program 

called Accelerated Study in Associate Program (ASAP) that costs over 16,000 US dollars per 

student compared to approximately 9,800 US dollars for a regular attending fee at City 

University of New York. Fortunately, there are other less expensive reforms of advising that 

other institutions have explored such as online advising. Conducting academic and career 

advising online allows institutions to reduce costs and provide information efficiently using 

appropriate systems tailored to studentsô needs.  

 

2.6 Career Advising in Preparing Students for Employability  

 

Students need to know about generic skills, according to Singh (2015:1), generic skills enable 

an individual to adapt, organize and strategically apply their specific skills in new situations 

and circumstances. Therefore, an academic advisor can bring awareness of how students need 

to explore skills that most employers highly value when employing graduates (Green, 2016:2).  
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Through encouragement, students are assisted in taking preliminary steps towards career 

development.  

 

Tsai (2013:345) reveals that employability skills are generic skills rather than being specific to 

a job title. They span across all industry types, business sizes, and job levels. The ability to 

communicate, analyse, solve problems, work to quality standards, peopleôs skills, attitude, 

reliability and professionalism are considered job readiness skills by employers (Tsai, 

2013:346). According to Karp (2013:7) ñAdvisors must teach individuals how to examine their 

preferences and personality traits to aligns those with labour market options and develop 

coherent plans for attaining career goals.ò   

 

Harvey (2013:1) expresses that employability is not always automatic and is not merely about 

getting employed by virtue of coming from a vocational background. Developing attributes, 

experiences and techniques are just a few aspects which influence oneôs employability. 

Therefore, it is imperative that the emphasis is less on enabling a student to be employed and 

more on other elements of employability that promote career advancements among students 

Developing attributes for employability is about learning, and the emphasis should be less on 

óemployô and more on óabilityô. To empower and enhance students, advisors need to emphasize 

developing reflective abilities to students (Harvey, 2013:1) 

 

3. Research Methodology 

 

The study took a quantitative approach to collecting the necessary data. A questionnaire was 

administered using Survey Monkey to the AAC academic staff, who were the population for 

the study. The questionnaire was constructed with eight questions that would answer the 

research questions formulated for this study. The questions were simple and easy to eliminate 

boredom for respondents.  

 

The AAC staff consists of academic advisors from six faculties namely, the business faculty, 

the technical faculty, the faculty of social science, the creative faculty, the high school faculty, 

and the information technology faculty. Forty-six samples were selected to participate in this 

study.  With the use of convenient sampling, all members of the population were conveniently 

available to participate.  
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A quantitative data analysis is helpful in providing quantifiable results. Quantitative data can 

be analysed in a variety of ways. ñTo begin analysing quantitative data, the researcher must 

identify the level of measurement associated with the quantitative data, there are four levels of 

measurement namely, Nominal, Ordinal, Interval and Ratio.ò (Pell Institute, 2010:1).  

 

For this study, data was analysed using SurveyMonkey. The data was viewed and accessed 

once the collection was complete. By browsing, creating export charts, filters, and individual 

responses, the results were downloaded in multiple formats to summarise each of the survey 

questions.  

 

4. Research Findings 

 

4.1 Response Rate 

 

Out of forty-six academic advisors within the AAC, thirty-seven responded to the survey. The 

response rate was 80%. 

 

4.2 Findings 

 

The majority of the academic advisors are within the ages of 20-35. That represents 97.22% of 

the respondents. There is an equal balance of females and males.  
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Figure 1: Career guidance at tertiary level 

 

 

 

 

Respondents were asked whether they had received career counselling at their tertiary level, 

the majority 54.05% of the respondents disagreed with the statement. 21.62% of the 

respondents remained neutral and 24.32% agreed with the statement. 

 

When students enter tertiary level, they are normally excited about their career prospects. 

Sadly, majority do not graduate with the same level of excitement and passion (Barres, 

2013:275). More than half of the respondents attested that they did not receive career guidance 

when they entered tertiary level. These realities reveal a gap on the support services of higher 

education institutions to explore and capitalize on maximising on the level of academic and 

career support before a student enrols for a qualification.  
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Figure 2: The role of career guidance in motivating students  

 

 

 

Figure 2 demonstrates that within the AAC, 94.5% of the respondents agreed to the notion that 

career guidance plays a crucial role motivating students to complete their chosen field of study. 

5.4% of the respondents did not agree with the statement, and there were no respondents with 

neutral responses. To improve completion rates and help students attain their educational goals, 

colleges must provide a variety of ways to help students in developing clear paths that they can 

follow and subsequently increase their rate of course completion (Karp, 2013:1).  

 

All students need career advising (McCalla-Wriggins, 2016:2). It is evident on most 

respondents that agree on how career guidance that students receive motivates them to 

complete their courses. Such realities need to be explored by institutions as opportunities and 

instil a sense of responsibility to proactively create academic advising methods for students to 

explore their academic and career options (Kuhn and Padek, 2009:3).  
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Figure 3: As an academic adviser, my students have asked for career assistance during 

our academic advising sessions 

 

 

 

The respondents were asked whether they have ever had instances where the students that they 

advise had asked for further assistance in their career prospects. The findings, as depicted in 

Figure 3, indicate that 72.97% of the respondents agreed with the statement, 18.92% remained 

neutral, and 8.11% of the respondents disagreed. 

 

As an academic advisor, during an academic session, it important to ask relevant questions to 

studentôs academic status to respond accordingly and provide expert advice. This gives students 

the opportunity to ask for help beyond their subject content, therefore it is pivotal for the 

academic advisor provide expert advice and refer students to other institutional support services 

to enhance their learning experience.  
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Figure 4: My t raining i s adequate to advise students with career enquiries 

 

 

 

Responding to the question of whether respondents received adequate training to advise 

students with career enquiries, Figure 4 illustrates that 48.65% disagreed, implying that they 

had not received the necessary training. 16.22% of the respondents agreed, implying that they 

believed their training was adequate, and 35.14% had neutral response to the question.  

 

Nelson (2016:3) believes that advising is a form of teaching, and that all forms of teaching 

begin with identifying learning outcomes. Helping a student clarify and set career goals 

becomes a paramount task in the academic advising process. Knowing when to give 

information and understanding what kind and how much is needed requires expertise and 

attention from an advisor. Nelson (2016:3), states that for advisors who have been trained in 

traditional advising approaches, making the transition into career advising may require 

additional reading and preparation but will add new dimensions. The first step in expanding 

advising practice, involves paradigm realignment, a shift from information focus to, from focus 

on the immediate time frame to connections in the future, and from curriculum completion to 

career salience (Nelson, 2016:3) 
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Figure 5: I am Interested in Becoming A Career Advisor  

 

 

 

Figure 5 illustrates that within the AAC, 70.27% respondents have an interest in becoming a 

career advisor to their students. 27% had neutral response to the question and only 2% showed 

a disinterest in becoming a career advisor to students. 

 

With advisors uniquely positioned to form professional relationships with students, the 

academic advising centres can explore the level of interest that the respondents reveal of 

becoming more than academic advisors to their students.  
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Figure 6: I r equire further training to become a career advisor  

 

 

 

Figure 5 demonstrated that there was a considerable number of respondents who were 

interested in becoming a career advisor. Figure 6 illustrates that 91.89% of the respondents 

acknowledge that they would need further training to become a career advisor to the students 

that they advise. 5.1% had neutral response and 2.7% disagreed that receiving further training 

would be necessary to become a career advisor.  

 

Figures 4, 5 and 6 reveal a correlation on the interest and capabilities that can be further 

explored to maximise the role of academic advisors. For the expansion of the AAC, preparation 

and further training to equip academic advisors in guiding students beyond academically is 

needed.  
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Figure 7: Career guidance will be beneficial if integrated with academic advice 

 

 

 

Figure 7 illustrates that a majority 94.59% of the respondents agree that career guidance would 

be beneficial to students if it were integrated with academic advice. 2.7% disagreed with this 

statement and another 2.7% of the respondents had a neutral response to the statement.  

 

Academic advisors are uniquely positioned to assist students academically, and to further 

enhance their mentorship role by assisting students by career advising. Karp (2013:5) 

acknowledges the vast body of literature which identify academic and career counselling as an 

integral and sometimes separate concept. However, there is an underlying notion that under 

ideal circumstances, counselling should help students to engage in exploring and deciding on 

their career pathways. 

 

The utilisation of counselling and advising programmes underlines the fact that students enter 

college with career goals. Institutions, on this matter have allocated resources to advising and 

counselling whose intent is to help guide individuals along the path of clarification. Advising 

and counselling is most effective when required by students and is systematically linked to one 

another and other student services and programmes. The effectiveness is further enhanced 

when they are integral part of the educational process which all students are expected to 

experience (te Wierik et al., 2015:1947). 
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Figure 8: Integrating academic advice with career advising could instil employability 

attributes in students 

 

 

 

Figure 8 shows that 94.59% of the thirty-seven respondents agreed that integrating academic 

advice with career advising has the potential to instil employability attributes in students. 2.7% 

of the respondents had a neutral response to the question. Another 2.7% disagreed with the 

statement. 

 

Tsai (2013:345) reveals that employability skills are generic skills rather than being specific to 

a particular job title. They span across all industry types, business sizes, and job levels. The 

ability to communicate, analyse, solve problems, work to quality standards, peopleôs skills, 

attitude, reliability and professionalism are considered job readiness skills by employers (Tsai, 

2013:346). Therefore, Karp (2013:7) posits that advisors must teach individuals how to 

examine their preferences and personality traits to aligns those with labour market options and 

develop coherent plans for attaining career goals.  

 

Harvey (2013:1) expresses that employability is not always automatic and is not merely about 

getting employed by virtue of coming from a vocational background. Developing attributes, 

experiences and techniques are just a few aspects which influence oneôs employability. 

Therefore, it is imperative that the emphasis is less on enabling a student to be employed and  
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more on other elements of employability that promote career advancements among students. It 

is about learning, and the emphasis should be less on óemployô and more on óabilityô. Harvey 

(2013:1) stresses that the emphasis is on developing critical, reflective abilities, with a view to 

empowering and enhancing the learner. 

 

4.3. Findings 

 

4.3.1 Findings from Literature Review 

 

Within the literature, there is a strong emphasis on the belief that the purpose of advising is not 

merely to impart information to students, but rather to facilitate a process by which students 

are aided in learning about themselves, their goals and to attain them.  

 

¶ The development of individualsô intellectual and personal growth, so as to help them to 

achieve their academic and career goals, should be the most important outcome of higher 

education (Watson, 2002:208). 

¶ The education that students receive should prepare them for future occupations and bring 

awareness of the basic qualities and skills necessary to succeed beyond graduation 

(Chireshe, 2012:305). 

¶ Grites (2013:5) states that the primary focus of academic advising is to establish a 

developmental approach where students are supported in a meaningful educational process 

ensuring academic success. Karp and Stacey (2013:1) support this, stating that advisors 

play a tremendous role in assisting students in making choices in complex environments 

and guiding them to additional institutional services that link the overall academic 

experience. 

¶ According to Nelson (2016:3), advising is a form of teaching, and all forms of teaching 

begin with identifying student learning outcomes. Helping a student clarify and set career 

goals becomes a paramount task in the academic advising process. 

¶ To expand the use of guided curricular activities, higher educational institutions need to 

renew their focus on guidance and advising activities to help students to identify and pursue 

their career goals and interests. 
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¶ To improve completion rates and help students attain their educational goals, Karp (2013:1) 

believes that colleges must have an array of reforms which they plan to implement to build 

on the evidence that giving students clear paths to follow improves their likelihood of 

course completion.  

¶ Tsai (2013:345) revealed that employability skills are generic skills rather than being 

specific to a particular job title; they span across all industry types, business sizes, and job 

levels. The ability to communicate, analyse, solve problems, work to quality standards, 

peopleôs skills, attitude, reliability and professionalism are considered job readiness skills 

by employers (Tsai, 2013:346). 

¶ Advisors must teach individuals how to examine their preferences and personality traits to 

aligns those with labour market options and develop coherent plans for attaining career 

goals.  

¶ Employability is about more than about developing attributes, techniques or experience just 

to enable a student to get a job, or to progress within a current career.  It is about learning, 

and the emphasis should be less on óemployô and more on óabilityô. Harvey (2013:1) 

stresses that the emphasis is on developing critical, reflective abilities, with a view to 

empowering and enhancing the learner. 

 

4.3.2 Findings from Primary Research 

 

¶ The majority of the respondents were between the ages of 20-35 within the AAC. 

¶ The respondents consisted of an equal number of females and males. 

¶ A collective of 75.6% of respondents were neutral and did not receive any form of career 

guidance at tertiary level. 

¶ A total of 94.5% of the advisors agree that academic advising does play a role in motivating 

students to complete their course. 

¶ Approximately 73% of the academic advisors at the AAC indicated that within their 

academic advising sessions with students, they have encountered students that seek career 

assistance from them.  

¶ A collective percentage of 83.8% of the academic advisors responded óneutralô or disagreed 

that they had received adequate training to equip them to advise students beyond purely 

academic advising. 
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¶ The majority of the respondents agreed that they would like to be able to be able to assist 

students with career guidance and acknowledge that they would need to be trained in order 

to become career advisors. 

¶ A large percentage (94.5%) of respondents agreed that the integration of academic and 

career advising would be beneficial to the students that they are currently advising. The 

same 94.5% of respondents also acknowledged that integrating academic and career 

advising could effectively develop the employability attributes of their students. 

 

4.4 Recommendations  

 

4.4.1 Gap in the Academic Advising Context 

 

From the primary data collected for the study, it is evident that although academic advisors are 

functioning effectively in assisting students academically, there is gap that needs to be filled 

with regards to responding to career-oriented queries from students. The majority of the 

academic advisors agreed that they have experienced instances where students require more 

than just academic advice.  Ideally, an advisor would conduct an integrated academic and career 

session with a student, using a developmental approach to teach individuals how to examine 

their preferences and personality traits and how to align those with labour market options in 

order to develop coherent plans for attaining their career goals.  

 

Literature reveals that higher educational institutions focus on the outcomes of heightening 

individualsô intellectual abilities; therefore, institutional academic advising is mainly 

informational. This creates a gap in developing students in terms of career advising. An 

academic advisor who knows the importance of skills will encourage their students during 

advising sessions on generic skills. Through encouragement, students are assisted in taking 

preliminary steps towards career development.  

 

4.4.2 Training and Development 

 

Literature suggests that by taking a developmental approach, higher educational institutions 

can support and stimulate students in a systematic process based on student-advisor  
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relationships. Making the transition into career advising may require additional reading and 

preparation but will add new dimensions to institutions. This is supported by the primary data 

collected among academic advisors who revealed that training and development would be 

necessary for them to become career advisors.  

 

Implementing a developmental approach to academic and career advising requires additional 

staff and resource tools and these developments are expensive in nature. However, the 

academic advisors are well positioned to extend their capabilities to respond to career-oriented 

queries through training. Approximately 70% of the academic advisors are interested in 

extending their capabilities beyond academic advising. Another reform that the institution can 

implement relates to the use of online resources, which the AAC currently use to advise 

students academically. Within each faculty, a career advisor could be positioned to encourage 

students in taking preliminary steps towards career development, to introduce the most valued 

skills by employers, and to assist in self-awareness and the development of skills to enable 

students to progress within their career paths with clarity.  

 

Helping a student to clarify and set their career goals becomes a paramount task in the academic 

advising process. Advisors would have to be trained in traditional advising approaches before 

making the transition into career advising as it requires additional reading and preparation but 

will add new dimensions. 

 

4.4.3 Extending the Functions of the AAC Through Career and Academic Advising 

 

Literature reveals that a comprehensive advising approach aims to educate and graduate 

qualified individuals with the skills needed to enter suitable employment and contribute to the 

economic development of communities. Of the academic advisors that participated in the 

survey questionnaire, there was a considerable amount (94.5%) of respondents who agreed that 

academic advising plays a role in motivating students to complete their course(s).  

 

To make academic and career advising effective, it needs to be required by students. According 

to the academic advisors, 73% attested that within their academic advising sessions with 

students, they have encountered a number student who asks for assistance with regards to their  
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career choices. Therefore, to enhance the role of the AAC, career counselling and academic 

advising must be linked to one another to effectively facilitate the educational process and 

introduce the importance of the skills to be developed. 

 

The emphasis should be to develop critical and reflective abilities with a view to empower 

students, the introduction of employability is about more than just enabling a student to get a 

job or to progress within their chosen career. It is about learning and exploring their career 

paths beyond graduation.  

 

Within each faculty, a career advisor needs to be introduced to facilitate the academic advisors 

in handling students that require assistance in clarifying their academic choices aligned to their 

career paths. An academic advisor who understands the importance of employability skills will 

encourage students to consult a career advisor within their faculty to heighten their awareness 

of the employability attributes that they need to develop or discover the skills they already 

possess.  

 

Given the primary data collected among the academic advisors at the AAC who indicated their 

interest in becoming career advisors to the students that they currently advise, further research 

could produce certainty on how to further develop these individuals. 

 

4.5 Conclusion 

 

The research design of the study adopted the appropriate methods of collecting primary data to 

fulfill the initial inquiry of the study. The objectives of the study were met due to the 

appropriateness of conducting the research. To extend the functions of the AAC, further 

research is needed to ascertain how the recommendations of this study can be developed. The 

academic advisors already hold professional relationships with students, therefore integrating 

their roles to include career advising would be ideal for future circumstances.   

 

  



Educor Multidisciplinary Journal                                                    Vol. 2 No.1 December 2018 

ISSN: 2663-2349   Page | 67  
 
 
 

References 

 

Barres, B. A. (2013). How to Pick a Graduate Advisor. Neuron, 80: 275-279.  

 

Chireshe, R. (2012). Career Guidance and Counselling Provisions at a South African 

University: Career Advisorsô Reflections. Anthropologist, 14(4): 305-310. 

 

Green, M.E. (2016). Academic Advisement and the career connection: Career connection 

with advising, [online]. Available from: 

http://www.nacada.ksu.edu/resources/Clearinghouse/View-Articles/Career-connection-with-

advising.aspx [Accessed 3 October 2016]. 

 

Grites, T.J. (2013). Developmental Academic Advising: A 40-Year Context. NACADA 

Journal, 33(1): 5-15.  

 

Harvey, L. (2003). Transitions from Higher Education to Work, [online]. Available from: 

https://www.qualityresearchinternational.com/esecttools/esectpubs/harveytransitions.pdf 

[Accessed 27 November 2018].  

 

Karp, M.M., & Stacey, G.W. (2013). What We Know About Nonacademic Student Supports. 

Community College Research Centre. Teachers College: Columbia University.  

 

Karp, M.M (2013). Entering a Program: Helping Students Make Academic and Career 

Decisions. Community College Research Center Working Paper No. 59: 1-35. 

 

Kuhn, T. & Padak, G. (2009). From the Co-Editors: Reflecting on 30 Years of Growth and the 

Future. NACADA Journal 29(1): 3-4. 

 

Maree, J.G. & Beck, G. (2004). Using various approaches in career counselling for traditionally 

disadvantaged (and other) learners: some limitations of a new frontier. South African Journal 

of Education, 24(1): 88-87.  

 

http://www.nacada.ksu.edu/resources/Clearinghouse/View-Articles/Career-connection-with-advising.asp
http://www.nacada.ksu.edu/resources/Clearinghouse/View-Articles/Career-connection-with-advising.asp
https://www.qualityresearchinternational.com/esecttools/esectpubs/harveytransitions.pdf


Educor Multidisciplinary Journal                                                    Vol. 2 No.1 December 2018 

ISSN: 2663-2349   Page | 68  
 
 
 

McCalla-Wriggins, B. (2016). Integrating career and academic advising: Mastering the 

challenge, [online]. Available from: 

http://www.nacada.ksu.edu/resources/Clearinghouse/View-Articles/Integrating-career-and-

academic-advising.aspx [Accessed 31 October 2016]. 

 

Nelson, D. B. (2006). Career Advisors: A New Breed, [online]. Available from: 

http://www.nacada.ksu.edu/Resources/Clearinghouse/View-Articles/Career-advisors.aspx 

[Accessed 31 October 2016]. 

 

Pargett, K.K. 2011. The Effects of Academic Advising on College Student Development in 

Higher Education. Educational Administration: Theses, Dissertations, and Student Research. 

University of Nebraska Lincoln.  

 

Te Wierik, M.L.J., Beishuizen, J., & van Os, W. (2015). Career guidance and student success 

in Dutch higher vocational education. Studies in Higher Education, 40(10): 1947-1961. 

 

Tsai, C. (2013). A Study of Employability between Higher Technical and Vocational Education 

and Employer in Tourism and Hospitality: A Stakeholder perspective [sic]. International 

Journal of Academic Research in Business and Social Sciences, 3(10): 344-357.  

 

Watson, P. 2002. The Role of Integration of Learning Outcomes into the Educational Process. 

Active Learning in Higher Education, 3(3): 205-219.  

 

Young-Jones, A.D., Burt, T., Dixon, S., and Hawthorne, M.J. (2012). Academic advising: does 

it really impact student success? Quality Assurance in Education, 21(1): 7-19. 

 

 

 

  

http://www.nacada.ksu.edu/Resources/Clearinghouse/View-Articles/Career-advisors.aspx


Educor Multidisciplinary Journal                                                    Vol. 2 No.1 December 2018 

ISSN: 2663-2349   Page | 69  
 
 
 

WELLNESS FACTORS IMPACTING STUDENT ACADEMIC PERFORMANCE 

FROM A HIGHER EDUCATION PERSPECT IVE  

 

                                            Ashika Maharaj (Damelin: Randburg) 

ashika.maharaj@damelin.co.za 

 

This paper focuses on the wellness factors that impact on academic performance at Higher 

Education Institutions. This study was conducted at a private college in Gauteng, with a sample 

of 60 students. For the purpose of this research, wellness factors were based on the Leafgren 

and Elsenrath (1986) wellness model (cited in Botha, 2007) and included the following 

dimensions: emotional wellness, environmental wellness, financial wellness, occupational 

wellness, physical wellness, social wellness, spiritual wellness, and intellectual wellness.  Core 

findings revealed that all students who participated in this study had compromised wellness 

dimensions, with as much as 42% of them indicating that they were experiencing financial 

problems. Based on the wellness model, if not dealt with in a positive manner, these types of 

stresses lead to poor academic performance and can result in poor student retention and 

increased dropouts. To counteract the ripple effects of poor academic performance, poor 

student retention, and increased dropouts, students in this study have made recommendations 

for support services that can assist them to change their behaviour and consequently improve 

their academic performance.  

 

Keywords: academic performance, students, factors, wellness, student support centres, Higher 

Education 
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1. Introduction and Background 

 

Student wellness plays a central role in ensuring academic success in the context of higher 

education. There are various factors that impact on the academic performance of students.  

According to UCDAVIS (2017), the wellness model is a holistic model which identifies eight, 

interrelated dimensions of wellness. UCDAVIS (2017) briefly explains these dimensions in the 

list below: 

 

1) Emotional wellness -makes reference to an individualôs feelings, and how they 

react and cope with these feelings.  

2) Environmental wellness ï considers the physical environment that we live in. The 

physical environment must be respected, and we should live in harmony 

3) Financial wellness ï considers the financial situation of an individual and how 

money is being spent 

4) Intellectual wellness ï refers to an individualôs mindset, with having a mind frame 

that is open to new ideas, knowledge and experiences 

5) Occupational wellness ï refers to an individual career development  

6) Physical wellness ï relates to how well an individual takes care of their body. 

7) Social wellness ïsocial networks and social roles form an important component of 

social wellness 

8) Spiritual wellness ï this refers to developing a set of values that have meaning and 

is used constructively in a personôs life  

 

The World Health Organization (WHO) defines health as ña state of complete physical, 

mental, and social well-being, and not merely the absence of disease or infirmityò (UCDAVIS, 

2017). This definition is inclusive of wellness, as it covers the eight dimensions of the wellness 

model. 

 

For students to achieve the optimal level of wellness as defined above, it is essential that 

students make conscious decisions that ensure that they live a healthy and fulfilling life that 

will also contribute positively to academic performance (UCDAVIS, 2017). 
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In a study conducted by Du Plessis (2015) at Stellenbosch University, it was noted that 

scientific evidence points to the benefits of using a wellness approach in an academic 

environment.  

 

In Du Plessisô words (2015:2-3), the reasons for this include the following:  

 

1) Wellness enhances student success (well students perform better 

academically than less well students). 

2) Wellness promotes happiness, well-being and health (well students are 

happier and healthier, physically and mentally). 

3) Wellness promotes the development of graduate attributes (well students 

have characteristics that are sought after by employers). 

4) Wellness programmes [é] will lighten the burden of support services [é].  

5) The wellness approach is a strength-based and evidence-based approach and 

aims to optimise the potential of all students (both óstrugglersô and 

óflourishersô). 

 

According to a study by Baldwin, Towler, and Oliver (2017) that took place in Tennesses 

among college students, psychological distress, including depression and anxiety, has 

significantly increased over the years. It was further reported that 30% of college students 

experienced stress and 21% of college students reported difficulties sleeping. These factors 

impacted negatively on the academic performance of students. 

 

In a study by Anderson (2015), statistics further reveal that academic performance is impacted 

negatively by various factors. This study was conducted in the United States of America and 

factors identified show the percentage by which academic performance is impacted: alcohol 

(28%), violent behaviour (58%), rape (68%), depression (8.9%), and falling asleep in class 

(45.1%). 

 

Higher Education Institutions need to address the matter of wellness and provide support to 

students accordingly. If the wellness needs of students are not addressed, these institutions will 

face a crisis as students will not perform academically and as a result, will drop out. This will 

lead to both retention rates and the pass rates of students being incredibly poor. It is important 
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that students also learn to live a well-balanced life ï striking a balance with their academics 

and other areas of their lives. 

 

2. Research Aims 

 

The aim of this research is two-fold. Firstly, this research aims to determine the wellness factors 

that impact on student academic performance. This research secondly aims to determine if there  

is a need to provide support centres for students to access during their academic years of 

study. 

 

3. Research Objectives 

 

The research aims will be addressed through the following research questions: 

¶ What are the wellness factors that impact on student academic performance? 

¶ What are the different types of support centres students would like to access in their 

academic years of study? 

 

4. Literature Review 

 

This research used three theoretical frameworks to explain the link between academic 

performance and student retention and student dropout:  Tintoôs integration theory, Spadyôs 

sociological theory, Bean and Eatonôs psychological theory. 

 

4.1 Tintoôs Integration Theory 

 

Tintoôs model was developed in 1975 and focused on social and academic integration.  In 

Figure 1, Draper (2003) graphically illustrates how social integration and academic integration 

affects academic performance and dropout. 
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Figure 1:  Tintoôs Integration Theory 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Draper (2003)  

 

Social integration focuses on the following factors that impact on academic performance: 

 

¶ Number of friends 

¶ Personal contact and interactions with lecturers 

 

Academic integration looks at the factors listed below that impact on academic performance: 

 

¶ Grade/mark performance 

¶ Personal development 

¶ Identifying with academic norms and values 
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4.2 Spadyôs Sociological Theory 

 

The diagram below illustrates the factors that lead to poor academic performance and therefore 

increased dropout rates. 

 

Figure 2: Spadyôs Sociological Theory 

 

 

Source: Kerby (2015) 

 

Spadyôs sociological theory was developed in 1970 and focused on factors that lead to poor 

academic performance and increased dropout. These factors, as illustrated in the diagram 

above, include family background, academic potential, normative congruence, grade 

performance, intellectual development, and social support (family and friends) (Stavredes, 

2011). 

 

4.3 Bean and Eatonôs Psychological Theory 

 

This psychological model of student retention was developed by John Bean and Shevawn Eaton 

in 2000. The model was largely based on the premise that any given current behaviour is linked 

to similar past behaviour, values, attitudes, and intentions (Net Industries, 2017). 

 

https://www.google.co.za/search?sa=N&biw=1301&bih=641&tbm=bks&q=inauthor:%22Tina+Stavredes%22&ved=0ahUKEwigpKv8sZPYAhVhJsAKHbDLAQ44ChD0CAgzMAI
https://www.google.co.za/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwj219nYq5PYAhWCWhQKHQL1BhIQjRwIBw&url=https://www.researchgate.net/figure/270882052_fig2_Figure-2-Spady's-explanatory-model-of-the-dropout-process-Spady's-proposed-Durkheimian&psig=AOvVaw2HyVm14XZh9XADcbqZOL9p&ust=1513678921280369



































































































































































































